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I 
ItT~ UCTION 
·urpose, scope , and limi tat i ons . The primary purpose of thi s paper 
is to construct t wo source units for teachers of secJndary- school English 
who ¥ish t o pl an units for t heir cl asses on t he t opics , Family Relation-
ship s and Peer Relationshi ps . I n these units the basi c pri nciples 
and procedures set forth i n Funde.mentals of Secondacy- chool Teachin;. 
by Dr . Roy 0 . Billett have been applied. 
The units her e presented are not t eaching units , being too broad 
in scope to function in an ideal teach i ng- l earning cycle; nor are 
t hese units desi ned for a particular group . However , the material 
cove r ed i n the t wo units can probably be most effectively taught on 
the ninth or t enth grade level . 
efore adopting the materi als, experiences , and activities sug-
gested in this paper for use in a gi ven cl ass room situation, the 
teacher must first determine t he needs , abilit ies , i nterests , a ims , 
and previous experience of the indivi dual pupils . He Jnust also survey 
the community , home , school , and classroon environment in which each 
unit is to be taught . Then and only then can he effectively adapt the 
mat erial and utilize it in meeting t he interests and needs of a 
l Roy 0. Billett , FQndamenta s of Secot1.ary- chool Teaching 
(New ork: Houghton Mifflin Campa , 194¢ ) 671 pp • • 
particular group . 
The units pre sented in this paper are designed to be of an ex-
ploratory nature. The experiences and activities centered around the 
topics Family and Peer Relationships are such as to allow the teacher 
to determine and evaluate the specific needs of individual pupils in 
skills in the language arts and in htw~n re lations. The increased 
understanding of the pupils can be used as a basis for further in-
dividual or group instruction, or for the construction of other units 
which will supplement experience in areas where a felt need exists. 
The t erm felt need is used in the hope t hat the students themselves 
will become more objectively aware of their own abilities and limita.-
tions . If this hope is realized, motivation for further study will 
be well established. 
Literature has been used as the backbone of these tw units. 
An indirect approach has been employed through extensive free reading 
for t he purpose of allowing a frank discussion of values and problems 
often too close to the pupil's own life or too painful to be ex-
perienced directly. However, literature has not been used as merely 
a tool for instruction in h~an relations. Books of a wide range 
of difficulty and appeal have been selected in an attempt to make 
reading both pleasurable and rewarding. 
Activities in the unit on Family Relationships emphasize reading 
and l~iting skills; the unit on Peer Relationships emphasizes skills 
of oral communication, speaking and listening. As has been previously 
2 
stat ed, no p rt icular skill has been intro uced an taught, but ra er 
the fi el o the language ar t s ha s been surveyed in an attem t to 
discover i ndi vidual weaknesses as a basis for fur her t eacher- pupil 
planning. 
The V8.lue of the JiJ.a.teria l present ed in this paper , however, is 
l L ited by the fact t hat the units have not been tested i n an actual 
t e~~hing-learning situation. The actual worth of the activities i n 
the units ca11 be determined only after they have been taught in a 
hi gh school classroom, evaluated by both the t eacher and t he student s , 
and revised in the light of t ne experience gained . 
T e validity and reliability of the questions i ncluded in the 
eval uative activities are also limited oy the fact that t he t ests have 
no been administered , scored , and revised . Ther efor e , a teacher planning 
t o •1s e this materia l must consi der it as experi..'D.ental. Only after the 
units have been taught and revised can validity be cl~imed for the 
solution of t he probl em suggested i n this thesis . 
Justification. As an ~nglish t eacher , the writer feels the need 
of provi di r1g var i ed experiences for the Eilgli sh classroom which v•ill 
gi ve the student practice in meeting real situations . dany students 
ar e leaving high school with little conception of the relationship of 
literature .s.nd the l anguage arts to life outside the chssroom. The 
divorce of t he intelled ual aspects of literature from the practical 
aspect of literature as a r ecord of human experience has produced in 
l!l:l.ny people an aversio!l to books and readi~1g which has r obbed them of 
a valuable r esource for livi ng a satisfyine; and worthwhile life . 
3 
As erica has beco;ne a highly industri al nation, the head of 
t he f ami ly , and often both parents are separated from the children 
for a large ort i on of the day. Thus, much of the 11 character 11 education 
which formerly was considered a func t i on of the home has passed into the 
hands of other social agencies , i ncluding t he school. The current 
statistics on divorce and j uvenil e delinquen cy i ndicate that more effective 
education i n hwnan relations i s needed to develop socially mature citizens . 
The r ational Council of Teachers of .Snglish1 has r ecognized this 
need in its emphasis on an 11 experience 11 curriculum. In line with this 
empha.sis , the two uni t s pr esented in this t hesis seem justified as 
an att empt to make available additional material designed to provide 
at least a par tial solution t o the problem of educating students ho 
will be both i nt ellectually alert and socially mature . 
Definition of terms . The statement of the unit is a general 
expression of t he goals which the teacher hopes t o attain stated in 
complete declarative sentences . The goal is stated in"terms of a 
desirabl e change t o be made in t he pupil in concept or skill, and 
ence i n resultant ideal, attitude, or appreciation. 11 2 
The del~1utation of the unit3 i s a s t atement of the lesser learning 
product s which are the direct object of instruction. Each of these 
lesser concepts is a component part of the general statement of the 
1 
' ee Chapter II. 
2 Ibid., p. 505 . 
3 I bid., p . 506. 
4 
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unit and , like the general statement, is expr essed in declarative 
sentences. Both t he general statement atld the deliJ n.itation of the 
unit are for the t eacher ' s use only; theref ore, they may be presented 
in logical rather than in psychological order. 
The probable incidental learning productsl include learning which 
may take place even i f it is not t he direct ob ject of instruction. 
The i ndirect learning products2 are probable ideals ~ attitudes, or 
appreciations which may be acqui red by the students . 
The unit assignment3 is the general plan of all t eacher-pupil 
activities organized in the best psychological order possible prior 
to t he opening of t he t eachi ng- learning cycle. It is through these 
activities that the teaci1er hopes to reach the goals stated in the 
delimitation. They should be of a t entative nature that the teacher 
can bet ter meet t he needs of t he pupils ~ and of a problem- solving 
nature that they may stimulate the pupils to activity. 
Th~ optional rel a ted activities~ psychol ogically speaking, 
are projects which should be both optional and re l ated to the ob-
j ec ive of the unit . The student must ~ however~ obtain the approval 
of t he teacher and work under the t eacher ' s guidance on any i t e .. 
':rhici1 he selects. He may stop ' mrkin.g .:)n the project at any stage 
1 Ibid.' p . 506 . 
2 bid., p . 506 . 
3 I bid., p . 506 . 
4 I bi d., p . 507 . 
5 
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of cor,lpletion if he so wishes. It seems best that the acti vitics be 
written on cards and kept in a· file for consultation by the pupils 
at ny time. 
The ~ a.ctivities1 are those in which most or perhaps all of 
the pupils will engage directly. There should be an element of choice 
even in these core activities. 
The study and 8.cti Yity guide2 contains a mimeo raphed list of 
necessary directions, thought-provoking questions, and unit acti vities . 
The -uide should be a t: cnrate, legible , attractive , and as compact as 
possible . Sx~es ive bulk can be avoided by posting the optional-
related activities on a bulletin board , and through the use of special 
study aod activity guides . 
Tests3 are an integral part of any unit assignment both to keep 
the teacher informed as to the progress being made during the course 
of the unit and to hel p evaluate what each pupil has achieved as the 
unit clraws to an end . The test items shoul d be completel y objective 
and designed to discover the degree to which the student has mastered 
the items set up as objectives by the teacher in the statement of the 
unit and the delimitation. 
1 Ibid . p . 507-508. 
2 Ibid. p • 508. 
..., 
;J Ibid. p . 508. 
C!lAPTER II 
REVIEW OF RESEARCH 
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CHA.Pl'ER II 
REVIEW OF RESEARCH 
The National Council of Teachers of English has long recognized 
the importance of providing well-selected experiences which will give 
the student practice in meeting real situations instead of courses de-
signed to provide only intellectual activity. The basic aim today is 
1tto use the intellectual activities to facilitate and interpret dy-
namic experience. 111 
The place of English in this progrw1 is obvious: 
to provide the communication (sperucing, writing, listen-
ing, reading) necessary to the conduct of social activ-
ities, and to provide indirect (vicarious) experiences 
where direct experiences are impossible or undesirable. 
Perhaps no other subject gains so much as does English2 from the integration of the school with everyday life . 
More recently, the Commission on the English Curriculum has 
published an "Outline of Desirable Outcomes and Experiences in the 
Language Arts 113 which suggests under the heading, Mental and Emotional 
Stability, units in literature Offi such themes as Friendship and Frurd~ 
1 W. ~Yilbur Hatfield! Chairman, An Experience Curriculum in ~6:.:!:..2!.!.1 ! 
(New York: D. Appleton-Century Company, Inc . , 1935) p . 13. 
2 Ibid., p . 4 
3 Dora V. Smith, Director of the Commission on the English Curri-
culum, Communication No. 7, "An Outline of the Desirable Outcomes and 
Experiences in The Language rts which will be illustrated in the 
Curriculum Study of the National Council of Teachers of English" 
(Chicago: National Council of Teachers of English, 1950) 
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Rela tions and Social Effectiveness Qr Frustrati on , stating that English 
classes should "acquaint students through literature with characters 
of their own age v""'ho face choices and challenges like their own . 111 
Another desi rable outcome is listed as Social Sensit i vity and 
Effective Participation in the Group Life , which indicates the 
responsibility of the Language Arts 
to give students an understanding of htunan nature and 
the roots of human behavior (and) to bring about under-
standing of the problems of intragroup life with f amil y 
and friends, i n school and classroom, 2in churches and clubs, and in business and community. 
&1glish cour ses in the past tradit i onally emphasized knowledge 
of literary sel ecti ons and of lit erary biography and history. Only 
recently has t he emphasis significant ly changed. Teachers today , how-
ever , are attempting to use a specialized knowledge of literature to 
fulfill human wants . . s DeBoer3 states, teachers "are exploring both 
the world of human relations and the world of books in order to dis-
cover how book and youth can be brought together for t he purpose of 
i mproving the quality of l iving of the young people in their charge . 114 
Educators are beginning to realize t hat the answer t o what they 
teach must be found by examining t he child first rather than by 
1 Smith , loc . cit . 
2- •t Loc • .QL· 
3 John J . DeBoer, t1Literature and Human Behavior," The English 
Journal ( XXXI ", Febr uary , 1950) pp . 76-82. 
4 Ibid . , p . 78. 
9 
- · 
examining the liter ature . The teacher i n the modern secondary school 
must begin with the needs of his pupils, as he understands them, and 
f ind selections which may help to fill the needs . 
Each teacher, however, must determine the needs of his om parti-
cular group and not depend upon the findL1gs of a survey conducted in 
another class, school, or state, It is, nevertheless, noteworthy t hat 
in recent studies many problems recognized by the pupils themselves 
fall into the two large areas with which this thesis concerns itself--
family and peer relationships . 
Research in social service and in education has done much to 
determine the needs and interests of the adolescent . English and 
Pearson1 state that the adolescent between the ages of fourteen and 
t VIenty-one must 
1. decide upon a vocation and do some work 
in preparation for it. 
2. effect emancipation from his parents and fam·ly. 
3. bring about a satisfactory relation with the 
opposite sex and at least begin to make some 
solution of his love life. 
4. effect an integrat ion of his personality for 
mature responsibility. 
Zducators have found that the purpose of all education is to 
prepare pupils for successful future living by rich present living. 
As ·Neeks2 
I o. 
of Living 
says, 11 the purpose of education is to give students an 
Spurgeon English and Gerald H. J . Pearson~ Emotional Problems 
(New York: W. W. Norton and Company, 1945J pp. 270-291. 
2 R. M. Weeks, A Correlated Curriculum in English (Chicago: National 
Council of Teachers of English, 1936) 
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understanding of life and the characker, information, and skill needed 
to meet its problems. ul 
Day-by-day assignment teaching has proved inadequate in meeting 
the challenge presented by the concept of teaching pupils rather than 
subject matter, and current methods of teaching are based more and more 
on an idea-centered curriculum. 
A school program centering upon pupils' dynamic 
experiences of work and play, of joy and sorrow, will 
put an end to the disassociation of the practical from 
the theoretical elements of personality and prevent the 
splitting up of intellectual life into mutu~lly repellent 
fragments. It will pr~vide the opportunity to see (and 
live) life as a whole. 
The American Council on Education from January, 1945, to 
September , 1948, sponsored a project of Intergroup Education in 
Cooperating Schools under the direction of Hilda Taba. She states that 
One important purpose of education in human 
relations is to increase sensitivity toward people , 
their values, and their ways of living. Perhaps the 
most important way of gaining sensitivity is f ace to 
face experience with persons of diverse backgrounds. 
Books- especia~y drama and fiction-can also deepen 
understanding. 
The Comrnittee4 discovered during the course of the investigation 
that teachers were successful in using literature as a sensitizer under 
1 Ibid., p. 1. 
2 Hatfield, QQ• cit . , p . 13. 
3 Hilda Taba, Director, Reading Ladders for Human Relations, Re-
vised Edition (1, -ashington: American Council on Education, 1949)Preface 
v. 
4 Hilda Taba, Director, Literature for Human Understanding( Washi 
ton: American Council on Education, 1948) pp. 52-55 . 
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certain well-defined conditions : 
1 . The pupils were relatively free, so they could express 
their feeli ngs and thoughts without embarassment. 
2. The di scussion was steered away from consideration of 
literary criticism so the pupils could identify themselves 
with the fictional characters considered as ordinary people 
with everyday problems. 
3. The teachers had fairly definite purposes in mind and 
were familiar with the actuality in the pupils ' own lives 
of the problems discussed. 
4. The teachers were wil ling to grant that the study of 
J human relations is suffici ently important to rank as a 
major emphasis in literat ure classes. 
5. The selection of literature had to arouse an 
emotional response in the student. 
6. The plans always led the children to formulate some 
general concepts . 
7. The teachers, after assessing the experience of the 
pupils, helped than to be articulate about what they had 
read. 
8. Learning could never be regarded as complete unless 
the students had had actual experience in accepting human 
beings for their own sake . 
The Unit Method as f ormulated by Billett1 is based upon eleven 
basic educational principles which function in every good t eaching-
learning cycle . 2 The conditions stated above are all encompassed by 
these principles; therefore, it seems valid to assume that a course 
1 Roy 0. Billett, Fundamentals of Secondary-School Teaching (New 
York: Houghton Mifflin Company, 1940J 671 pp . 
2 Roy 0. Billett, "The Values of Unit Organization, 11 Fifteenth 
Yearbook (Eastern Commercial Teachers Association, 1942) pp . 24-26. 
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purpor ting to teach human relations through literature can most 
effectively be presented by a unit organization of the material. 
A philosophy of i ntegration seems to be the soundest philosophy 
on which to build a program in literature . The social sciences are 
most closely related to literature, especially those dealing with the 
development of personality through an understanding of one ' s own needs 
and the basic needs of all human beings; thus, a c.orrelation of the 
two stems naturally from the interrelation of subject matter. 
Engl ish teachers are attempting to integrate the various aspects 
of English with each other and with other subject n~tter . They are 
using 11expressional material taught in other classes to illustrate 
items in the English course or to extend the principles therein de-
l 
veloped to other fields of knowledge . " 
Scientific data , however, do not reveal any significant changes 
in adjustment as the result of courses which attempt to teach lit-
erature for modification of attitudes am behavior. Nevertheless, 
DeBoer 2 says 
Certain generalizations about the modifications 
of behavior, or re-education, may be made , in spi te 
of our lack of objective evidence on this subject . 
1 . Differences from normal behavior are acquired; 
they cannot be, or at least they have not been, accounted 
for by "basic personality differences. 11 
1 Weeks, Q2.· cit., p. 20. 
2 DeBoer, ~ cit . , pp . 76-82. 
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2. I f personality characteristics are learned, 
they can be modified through new learning experiences. 
The acquisition of normal ana abnonnal characteristics 
occurs in fundamentally similar ways. 
3. Re-education in the sense of changed behavior 
occurs chiefly through a change in the culture. The 
individual tends to accept the standards of the group ••• 
4. The mere possession of correct knowledge will 
not bring about "correct" behavior . 
5. Even extensive firs t hand experience will not 
bring about desirable c£anges. It must be accompanied 
by revised percept ions. 
I f, however, personality development can be regarded in the l ight 
of emotional maturity, it may be safe to assume that books can con-
tribute to a pupil ' s growth by openi ng wide the door to new perceptions 
more diverse than those within hi s immediate environment . 
The National Council of Teachers of English adopted a s the theme 
of its 1948 convention, English for Maturity. I n the president ' s 
address, Pollock2 emphasized the point that the goal of education is 
"to educate the youth of America so that they may become truly mature 
human beings , capable of real izing their native potenti alities to the 
full and living their lives wisely as ci vilized men and women in a 
democratic soci ety. "} 
1 JQJA. ' p . 80 . 
2 Thomas Clark Pol ock, "English for Maturity, 11 The Engli sh Journal 
(XYJCVIII, February , 1949) PP• 66-72• 
3 Ibid, p . 68 . 
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l Allport distinguishes three characteristics of maturity: 
l . a variety of autonomous interests 
2. self-objectification, which is insight 
accompanied by a sense of humor 
3. a unifying philosophy of life 
It bas also been defined as 
an awareness of experience , a feeli ng toward and an 
evaluat ion of what happens to one, and as a result 
of such awareness the realization of one ' s own 
potentialities in giving direction to events . 2 
Dakin3 indicates t hat the idea of English courses developed around 
a social core is not new to teachers of English. 
Without our conscious knowledge, perhaps, we have 
been pioneers in this field, for our literature, being 
the record of the emotions, ideals, and experiences of 
the human race, has always concerned itself with the 
attitudes and relationships of human beings to one 
another.4 
Although the emphasis in such a course is on the student rather 
than on the subject matter, teachers should make some provision for the 
reading of literature as literature. The social values are important 
values, but so are the humanistic ones . ! Correlated Curricul um warns: 
1 G. W. Allport, Personality, ~Psychological Interpretation 
(New York : Henry Holt and Company, 1937) pp. 212-214. 
2 George Robert Carlsen, "Literature arrl Emotional Maturity, 11 The 
~nglish Journal (XXXVIII, March , 1949) p 17. 
3 Dorothy Dakin, How to Teach High School English (Boston: D. C. 
Heath and Company , 1947 ) p 17. 
4 Loc . cit . 
15 
The danger is • •• the disappearance, in certain programs 
of correlation, of Znglish values--the submergence of 
English into a mere tool for other disciplines, and t he 
loss of its recreative, creative, and cultural aspects . l 
However, the development of an integrated individual is a desirable 
educatio11al goal, and the best way to produce such an individual seems 
to be through correlated, fused, or core courses. 
An idea-centered curriculum gives us increased 
opportunity to care for those who are at the top 
and those who hover near the foot; for it is not the 
material to be used, or the ground to be covered 
which is common to everybody, or the l evel of 
achievement to be attained; it is the ideas; the 
processes, and the goals toward which all press in 
common. 2 · 
In a unit of literature developed around a social core , questions 
usually arise concerning the relative values of contemporary Writing 
and the "classics, 11 and intensive and extensive reading. An almost 
exclusive diet of classics still has its defenders; however, it seems 
more realistic to plan a more balanced diet. As Hook3 says , 
ve must face the fact that most of the reading our 
students do after graduation will be taken from 
contemporary materials-- 1nagazines, books-of- the 
month, etc. • s teachers we need to make this read-
ing more discriminating than it would have been if 
we had never existed. We can teach discrimination 
only by introducing to our classes many varieties 
1 u~eeks, .Q.Ih cit. p 7. 
2 Dora Smith, 11A Curriculum in the Language Arts for Life Today, 11 
The English Journal (XL, February, 1951) p . 85 . 
3 J . N. Hook , The Teaching of li!gh School English (New York: The 
Ronald Press, 1950) 466 pp . 
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of writing, and by helpli1g students to understand their 
similarities and their diff'erences.l 
At the Buffalo convention of the Nat ional Council of Teachers of 
English in 1949, Noyes2 suggested that English teachers adopt as their 
motto : "Nothing human is foreign to me . " By this, he implied that 
the teacher, being aware of the interests of his pupils, should stimu-
late and guide them by the suggestion of appropriate and wisely selected 
reading in and around a subject interesting to them, however far it 
might seem at first from the orthodox material of so-called English 
courses. 
Both intensive and extensive reading have a place in the English 
curriculwn, although emphasis on intensive reading unless carefully 
handled inclines the student toward rote memorization. The trend today 
is toward more extensive reading not limited t o material which is 
primarily literary. 
For some years now, a reaction has been in progress. 
Many11reformers 11 retain a moderate amount of rather in-
tensive study of literature in order to teach students 
how to read and to 11linger with energy" on "the lasting 
expression in words of the meaning of life. 11 They 
supplement, however, this intensive reading with oppor-
tunities to read extensively both in school and out . 
This is today probably the corrmonest pattern of l iterature 
teaching in schools which think themselves liberal.3 
1 Ibid., p. ill. 
2 Edward s. Noyes,"Reading and the Study of English, 11 The English 
Journal (XXXIX, April, 1950) p. 194. 
3 1~ela M. Broening, Conducting E)Periences in English (New York: 
D. Appleton-Century Company, Inc., 1939 P• 11. 
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Whatever the trend, the course must be flexible in order to give 
the student experiences that have intrinsic worth at his present level 
of development . The literature chosen for reading in common should 
be that for which the majority of the students are ready and which they 
will find interesting and worth-while. The student should, also, have 
the experience of choosing for himself what he will read. 
We should let boys and girls make choices between good and 
poor books while we are still at hand to help them 
establish standards. This choice of reading material 
includes, at its best, finding materials to read, 
accwnulating a list of 11liked11 authors, consulting 
classified book lists prepared by experts , and perusing 
such critical magazines as the Saturday Review of 
Literature. Freedom in choosing what to read should 
be accompanied by freedom to choose whether to read 
or not , for the reading habit cannot be economically 
developed through compulsion.l 
Unit organization is of particular value in planning such a 
literature course. The core activities give a common experience as 
a basis for discussion; the optional-related activities allow the 
student to make the decision to read, and to detennine what to read, 
subject only to the approval of the teacher. 
Furthermore, in planning a unit around a common concept, Billett 
points out that 
a unit assignment planned around a group of related 
readings bearing on a common concept can insure far 
more extensive reading and far better provisions for 
individual differences than is ever possible vmere the 
assignment is limited to the intensive analysis of a 
single selec_tion. Moreover, since such a group of 
1 Hatfield, ~ cit., p. 21. 
l 
related readings is very likely to include several 
literary types, pupils will acquire (over a period 
of years), quite incidentally to the main learning 
products or units, whatever insight they may nerd 
into the peculiar characteristics of each type . 
Teachers often ask hmv one can manage a class discussion when 
there is little comm.on reading mater ial . The answer is that 11the 
problems of time, place, character, motive, and solution are commolli 
to all narrative . 11 2 In addition, English has not one but four means 
.. 
of seeking the answers to questions which may arise as the social theme 
is being discussed: reading, writing, speaking, and listening. The 
four are not mutually exclusive, but complementary. 
Experiences in the use of language are never 
limited solely to language ; they are always social 
contacts , involving social adjustments, the control 
of body and voice, knowledge of and skill in the use 
of subject- matter and language forms . 3 
That is why a curriculum in the language arts for life today 
must be an idea- center ed program. Such a program presages the death 
of the elements of rhetoric t aught as such. 
The art of communication can be mastered only 
through experience in actual, normal comm11nication, 
and mere practice in speaking and writing is valueless 
unless it arises directly from real communication and 
issues promptly in further communication. 4 
1 Billett , 2.i2..!.. cit ., pp. 199-200. 
2 Lou LaBrant, We Teach English (New York: Harcourt , Brace and 
Company, 1951) p. 277 . 
3 Hatfield, ~ cit . p. 133. 
4 Loc . cit. 
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The above statements contain far-reaching implications for the 
integration of language and literature . The ideas stimulated through 
reading can become the basis of activi ties invol ving the language arts. 
The tools of communication must be taught ~ but only when the student 
can see the relation between the total act of communication and the 
need for a par ticular skill. 
Psychologists have further demonstrated t he value of such 
integration by r esearch whi ch determined that 11numerous short periods 
of st•1dy or drill produc e better results than a f ew long periods. 111 
Unit organization based on literature and planned around a social 
core provides numer ous opportunities for the student to expr ess hi s 
i deas both orally and i n writing. Such organization has a two-fold 
advantage : it allows the student to become aware of his weaknesses 
in skills necessary in the exchange of ideas and inforn~tion, and it 
gi ves him the opportunity to formulate concepts ~ draw conclusions, 
and impart information. 
Ideas are rarely expressed ~ a vacuum. 
Communication takes place most conmonly in. a 
situation involving real purposes, complex human 
relations, and emotion as well as thought . Almost 
invariably the presentation calls forth action or 
reaction on the part of one who reads or one who 
listens . 2 
The research cited here seems to indicate that the first duty of 
•l 
· Hook, ~cit., p. 277. 
2 Smith , op. cit . , p . 81. 
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educators rests in fitting the individual into the social scheme; that 
experience is the only basis for a curriculum which will develop the 
flexibility and power of self-direction needed for successful living; 
and that teaching literature implies bringing to the attention of the 
reader factors im his experience essential to re-creating the experience 
communicated by the writer. Unit organization seems to be the best 
method of presenting the material included in this thesis, and the 
writer has attempted to organize the two units on the topics , Family 
Relations and Peer Relations around reading and activities which will 
stL~ulate pupils to find the truth and to appreciate the finer elements 
of contemporary life. 
Our society needs not only to make possible the 
creation of great works of art; it needs also to make 
possible the growth of personalities sufficiently 
sensitive, intelligent, and hwnane to be capable of 
creative literary experiences . In the pursuit of 
such ideals, we shall make the teaching of literature 
a function worthy of the humane nature of literatt~e 
itself. LiteraF~ experiences will then be a potent 
force in the educational process of developing criti-
cally minded, emotionally liberated individuals who 
possess the energy and the will to create a happier 
way of life for themselves and for others. l 
1 
-- Louise M. Rosenblatt, Literature As Exploration (New York: 
D. Appleton-Century Company, Inc., 1938) p . 328. 
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CHAPTER III 
UNIT ORGANIZATION OF THE TOPIC F.~LY RELATIONS 
UNIT ORGANIZATION OF .!!!§. TOPIC FAMIL.I RELATIONS 
GENERAL STATEMENT 
The family is the basic unit of social life. American home life 
today is the product of a recently developed industrial culture. 
The struggle between the dependence of childhood and the inde-
pendence of maturity presents many problems to the adolescent and his 
family. To achieve successful family relationships, both as a member 
of his present family and as a potential founder of a new family group, 
a person needs to understand the function of the family as a unit in 
today's society, the interrelations of the various members within the 
group, and the essential elements of family life. 
DELIMITATION 
1. The family in its simplest for.m consists of father, mother, 
and children. 
2. The family is the nucleus of al l other social units. The 
word "patriotism" is derived from the Latin 12ater (father), the head 
of the family, and it means literally the love of your fatherland. 
3. It was not until human beings formed into family units that 
they started to become civilized. 
4. The family idea grew up through the instinctive love of parents 
for their children. 
5. The Old Testament provides the best example of the growth of 
a family into a great race. The sons of Jacob founded the twelve 
tribes of Israel, and from them descended the Jewish people. 
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6. Families ~all highly civilized countries today are formed 
by monogamous marriages-that is, the marriage of one man and one woman. 
7. In the early homes of America the members of the f amily were 
almost completely dependent upon each other for food, clothing, re-
creation, education, and character development. 
8. As America has changed from an agricultural to an industrial 
country, other institutions have taken over some of these functions of 
the home. 
9. The home is physically a place to live in. In a successful 
family each member contributes something to the happiness and comfort 
of the group. 
10. The home is socially a place to have fun in. The pleasure 
a person gets out of family life depends upon the extent to which he 
takes part in f~aily affairs. 
11. A home is intellectually and morally a place to improve in. 
Attitudes that determine in later life what a person thinks and does 
are formed largely at home. 
12. Society still holds parents responsible for the safety, 
health and character of their children. 
13. Between the ages of fourteen and twenty-one a person must 
gradually learn to do the things required of an adult and to assume 
some of the duties and responsibilities of the home. 
14. Responsibility should include opportunities for a person: 
a. to make his own decisions 
b. to handle his own money and time 
c. to make his own friends 
15. Freedom must li1clude responsibility if it is to be a good 
basis for conduct. 
16. A person's conduct should demonstrate to his parents that 
he has a sufficient sense of responsibility. 
17. A person has not assumed responsibility for himself when he 
has merely replaced his parents' authority with that of his social 
groups--that is , doing things because "all the gang does." 
18. A person who makes his own decisions must be willing to take 
the re~ponsibility for the consequences of these decisions. 
19. The decisions a person makes or the beliefs he holds at a 
given tline may be wrong but they aren't necessarily permanent. He 
should not hesitate to change his mind. 
20. Clashes of purpose between a person and his parents usually 
arise when the person's desire to find out for himself runs into the 
fact that his parents have already found out most of these things througr 
experience. 
21. An effective family gives a person a sense of security and 
assurance that he belongs, is wanted, and is valued for himself no 
matter what he may do or be. A person must not impose on this re-
lationship if he is to become mature. 
22. A sound basis for solving problems is to work toward a 
relationship of friendliness and companionship with one's parents. 
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A person often needs to take the initiative in this himself. He may 
try to develop a habit of democratic family discussions of problems. 
23. A problem is anything that blocks a person in his attempt 
to secure what he wants or needs. 
24. Personal problems should be faced objectively and solved 
in the light of' family standards and resources. 
25. In solving a problem objectively a person must: 
a. analyze the problem 
b. explore all the facts related to it 
c. consider the various ways in which it could be met 
d. make a decision 
e. abide by the consequences 
26. The majority of family problems fall into one or more of 
the following categories: 
a. Degree of independence 
b. Vocation 
c. Parental expectations 
d. Favoritism 
e. Frunily budget 
f. Household chores 
g. Choice of friends 
h. Privacy 
i. Smoking or drinking 
j. Use of common possessions 
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(1) Radio 
(2) Car 
(3) Living room, etc. 
27. One should carefully examine the various acceptable defini 
of the word character, select the one that means the most to him, and 
live by it. 
28. A person must recognize the fact that parents and older 
dependent members of a family group are individuals with their own 
standards and ambitions. 
29. The solution of problems depends upon the adoption of a set 
of mutually acceptable standards and ideals. 
30. Parents should not be judged by the clothes they wear or 
the schooling they have had. Education is something more than school-
ing. 
- -- - ~ 
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PROBABLE INDIRECT LEARNING PRODUCTS 
1. Tendency to apply the knowledge and insights gained vicariously 
through literature to one's own problems. 
2. Tendency to regard literature not as escape, but as a stimulus 
to thought and action. 
3. Adoption of the attitude that a difference in family back-
ground does not necessarily connote inferiority. 
4. Tendency to be more aware of the role of the family in 
shaping one's ideals, attitudes, and appreciations. 
PROBABLE INCIDENT.AL LEARI.'UNG PRODUCTS 
1. Appreciation of the importance of family life in a democracy. 
2. Realization of the uniqueness of each family group, and the 
needs and desires common to all. 
3. Increased ability to for.m opinions and to express them in 
clear, forceful language. 
4. Increased ability to face new situations with intelligence and 
insight. 
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THE UNIT ASSIGNMENT 
(Tentative Time Allotment-4 Weeks) 
SUGGESTED INTRODUCTORY ACTIVITIES 
1. Read to the class, or have a committee of students act out 
Act I of Thornton Wilder's Our Town. (Cerf, Bennett A., and Van H. 
Cartmell, Editors, Sixteen Famous American Plays, The Modern Library, 
New York, 1941) Stimulate a discussion of the family situations as 
portrayed in the following quotations: 
A. Mrs. Gibbs. "I declare you got to speak to George ••• 
He's no help to me at all. I can 't even get him to cut 
me same wood ••• He just whines! All he ever thinks 
about is that baseball-n 
B. Rebecca. "Mal What dress shall I wear? •••• Every day 
I go to school dressed like a sick turkey." 
C. Rebecca. "Mama, George 1 s throwing soap at me." 
D. Mrs. Gibbs. "Seems to me twenty-five cents a week's 
enough for a boy your age. 11 
E. Emily. 11I've got to go home and help my mother. I pro-
mised. 
F. Emily. 110h, 1fama, you never tell us the truth about any-
thing." 
2. Show the class pictures of family groups from different parts 
of the world (The National Geographic Magazine is a good source of 
material) and ask them to discuss what things would be the same and 
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what different in each of the homes represented. 
3. Have the class construct a check list of questions about 
"Cooperating at Home. 11 
Action 
Use questions similar to those below: 
A. Do I tease my brother 
or sister? 
B. Do I eavesdrop? 
C. Do I rely upon myself to 
get up in the morning? 
D. Others by pupils--
Often Sometimes Never 
Have the pupils check themselves and discuss any items on the 
list which may not seem valid to them. Revise the list in light of 
the class discussion and have the pupils keep the lists to recheck 
themselves at the end of the unit. 
4. Ask the pupi ls to name radio or television programs that deal 
with family situations (Examples- 110ne Man's Family", "Father Knows 
Best", "The Aldrich Family", and "Mama".) Ask the class to discuss 
to what extent these radio families solve their problems realistically 
and to what extent situations and characters are stereotyped. Be sure 
to define and illustrate the meaning of the words stereotype and 
realistic. 
5. Ask the students to list three family situations or problems 
which they have read about in books, seen in the movies or on television 
or heard on the radio which they would be interested in discussing in 
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class. (This could be a valuable aid in pla~~ing the unit to suit the 
needs of the pupils and in_advising the choice of optional reading and 
activities) 
6. Define the word vicarious. Stimulate a discussion on the 
value of vicarious experience. Ask the class to discuss the 
of the two uses of the word character: a character in a book or play, 
and a person's own character. 
7. Indicate to the class that much of the work on this unit will 
involve extensive reading of their own choice in all types of literature 
dealing with families. Point out the optional-related reading list as 
a possible source of available books. 
Have the students look over the list and check the four or 
five titles which they think they would like to read. If possible have 
these books available in the classroom library and use the next meeting 
of the class as a browsing period when the students can rapidly skim 
through the books and choose the one they would like to begin reading. 
Each pupil should write the title and author of his chosen 
book upon a card and present it to the teacher for approval. (The 
teacher through his knowledge of the individual pupils can tactfully 
guide students who are having difficulty to books adapted to their read-
ing ability and interests, but he should apply no pressure. The book 
decided upon should be the pupil's own free choice. It may be necessary 
to allow some students to make their choice later in the unit after other 
activities have stimulated their interest along certain lines.) Stress 
the point that the titles on the list are only suggestive and that a 
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vi s i t to the library might pr ovide evGn better choic e of reading 
material . 
8. Have a bulletin boa.rd display of some of the brightly colored 
book jackets . Or mount t he j ackets on drawing paper, pasting on the 
front of each sheet the part of the jacket which covers the front of 
the book , and on the back the fly leaves which t ell about the s t ory. 
I t is often a good motivating device to have students not interest ed 
i n r eading volunteer to do this work either before or during the unit. 
9. Pass out the study and ctivity guide and go over it with 
t he students . 
10 . Ask a couple of students to volunteer to consult encyclopedias 
and The Bible Designed to Be Read As Living Literature . 
Ask one to report early in the unit on the origin of the 
family and the other to tell the class how the sons of Jacob founded 
t he twelve tribes of Israel from which the Jewish people descended. 
If the teacher prefers, he may tell the class about it briefly 
asking them to outline or take notes on his talk. 
(For standards or criteria to evaluate oral and written 
communication, displays, panel discussions, etc., see "Evaluative 
ctivities11 at the end of the unit) 
SUGGESTED CORE ACTTVITIES 
(To be mimeographed and handed to each pupil as a study guide) 
Below is a list of readings, study questions and activities which 
will be the basis for indi vidual, group and class worll: during the next 
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four weeks . You may begin working on t he activity which interests you 
most . 
The underlined words are to be added to the vocabulary list in 
your notebook. You will be responsible for understanding them. 
Keep a log in your notebook of "Books I have Read" . Across the 
top of the sheet have five headings: 
Title Author Subject Number of Pages Rating 
(Rating: E, Excellent; VG, Very Good; G, Good; F, Fair; P, Poyr) 
At the end of the unit ask yourself the question, "Am I satisfied 
with my list?" Why or why not? Be prepared to hand in a copy of t his 
sheet with your answer to the question. 
The numbers after the rea.ding assignments refer to the bibliography 
at the end of the study guide. For example , 3:264-268 would mean the 
third book on the list, pages 264 through 268. 
1 . As you work on the following study questions, gradually build 
up your own list of qualities that contribute to happy family life. 
If you vlish, consult a sociology book for further ob,jective information. 
Be prepared to compare your findings with those of other members of the 
class t o make a master list to be placed on the bulletin board. 
2 • . In what ways has the invention of the automobile changed the 
picture of family life? (2:125-134) Consider the questions under 
the heading, "Interpreting Behavior" on page 134. 
2b Write an advertisement to be put in the local newspaper 
announcing the Sunday School Picnic . Be sure to mention the various 
activities to take place there . 
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3. Would you expect a happy family to be completely free of dis-
agreements? If not~ how would they be dealt with under your definition? 
(2:137-147) In what ways did each member of the Kirby family contribute 
to the happiness of the group? Which is more important in this play, 
the j?urney or the family? Explain. 
3b. Write a telegram from Horace to Ma telling her about 
the baby and Beaulah, and a~king her to come. Western Union blanks 
on which you can write the telegram are at t he teacher's desk. 
If you wish , volunteer to interview the manager of the local 
Western Union and report to the class the regulations for sending a 
telegram and the different types which can be sent. 
4. What likenesses do you find between the short story and the 
one-act play? What differences? ~fuich appeals to you most? ~by? 
5. A person usually feels that his faraily will stand behind him 
if things go wrong. lihat effects could a lack pf this security have 
on a person? (1:136-150) (5:206-213) 
6. Do you think Mama right or wrong in the method she used to 
make her family feel secure? (4:7-11) Should every family have a 
bank account? ~hat would be the advantages? List other sources of 
security besides a bank account. 
7. Would you agree or disagree with the statement that independence 
must include a sense of responsibility? (4:82-89) 
8. Read (4:75-82) (7:182-196). In the light of these selections 
can you find an adequate definition of the word character? 
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9. If you would like to volunteer to work on a committee planning 
a parent-student panel discussion on "Living Togethern, write your 
name on a card and leave it on the teacher's desk. The duties will 
consis t of choosing the questions to be discussed , choosing the members 
of the panel, and wri ting letters of invitation to parents who mi ght 
wi sh to attend . 
10. To assist the committee , each member of the class will pl ease 
gi ve t he chairman the following lists: \ 
a . those pe ople whom you would like to have represent the 
class 
b . those adults you wish to have on the panel 
c . t hose probl ems you would like to have discus sed 
11. Read (7:283-293) . ~~-hat do you disapprove of in Dad's idea 
to discipli ne? 1i!Jhat do you approve of? V hat are some of the qualities 
Hank seemed to lack? V~hat methods can you think of for maki ng a boy 
or girl like Hank asswne more responsibility'? 
12. Why should a person be respousible for the consequences of 
his actions even though 11 he didn 1 t mean to do anything wrong. 11? 
(7~246-255) What would be the result on our country if there were no 
pena ties for doing wrong? ~bat persons can be excused from respon-
sibility for their a ct i ons? What are some events in recent history "hat 
have s t errlffied f rom ,just such an attitude? 1;/hat does the derivation of the 
word patriotism have to do with thi s idea? 
13. ~ .at are some of t he criteria people use i n choosi ng their 
friends? (6:use index) Hhat do you thi nk of Albert ' s judgment ? 
1fuat changes his attitude? Vfuy doesn't he just take his mother's and 
sister's advice? 
14. Making a choice is a problem. \~t considerations often 
enter into making a choice? (5:214-229) ''fuat choices did Buck have 
to make? Did the fact that he did it for nothing spoil the story for 
you? Explain. What other choices have characters you have read about 
had to make? Were they right or wrong in your opinion? Y/hy? Be 
prepared to discuss with the class the best method of solving a pro-
blem. 
15. I n what ways can a hobby make your life more pleasant? 
(3:86-92) ~That is the central idea of the story? Although the El-
well's liked Aunt Mehetabel, they were very unkind to her. In what 
way was she partly to blame? What basic element do you think was lack-
ing in her life? 
16. Write a business letter to a mail-order house. Either pre-
tend you are Hank and order parts for the model plane you are building, 
or pretend you are Aunt Mehetabel and order material for the quilt you 
are making. 
17. Using the index (8 or 9) select several stories and read 
them. Choose the one you enjoyed most and write a short book review 
"selling'' the story to the rest of the class. 
18. Which character that you met would you like most to invite 
t o a party in your home? Write either a formal or an informal letter 
of invitation to that person inviting him to the party. Then write 
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is acceptance or regret . 
19. n t e basis of your i nt er est in what you have re ad duri ng 
t hi s unit , choose to be a member of one of the groups listed below. 
If none of these interests you , suggest a topic of your mm for di s-
cussion , writ e it on a slip of paper and hand it to the teacher for 
approval.· 
Each group will have a "buzz session" exchanging ideas on 
\ 'hat each : as read. After pooling and organizing your ideas and 
opinions , -ou will choose a leader to report to the clnss . 
( l'Jote to teacher : Use topics listed under nunber t went y-
six i n the delimitation revising the ist in light of your knowledge 
of ~hat the class has read) 
2D. Current magazines and newspapers give perhaps one of the best 
pictures of the modern American family. Volunteer to do somethin · that 
interests you in gatheri ng material , organizing, or editing a class 
notebook to be donated to the school library. possible title might 
be , "1Jodern American Family Life 11 • Can you think of a better one? If 
so , write it upon a card and hand it to the teacher. 
Be prepared to plan with the t eacher the committees needed 
and the duties of each , the aspects of f amily life to be included, 
cr i tc· i a for j udging the worth of information from the various magazi nes 
and newspapers, and the format of the notebook itself . 
~bat can you add to, or improve about the suggestions below? 
Committees : 
esearch- to find and evaluate sources of material, and to supervise 
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its collection. 
Editing-to separate the "wheat from the chaff 11 , and decide how the 
material is to be presented. 
Organizing-to divide the material into units and to plan the most 
effective chapter organization. 
Possible Chapters: 
a. The Happy Family 
b. Mother's Domain-the Kitchen 
c. Family Problems 
1. Illness 
2. Divorce 
3. Death 
4. The Mortgage 
d. The Family at Play 
e. The Family at Work 
f. The Family at Home 
g. The American Home 
h. It's Pop ·~Vho Pays 
i. The Offspring-for Better or for Worse 
OPTIONAL RELATED ACTIVITIES 
Below are listed several activities from which you may choose 
one or more or none. You may work along or with someone else. Be 
sure to consult your teacher before beginning work. If there are any 
activities not mentioned here that interest you, consult your teacher 
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about including them. 
1. Ve have all played our part in making America the melting 
pot of the world, and in so doing have developed customs and traditions 
which are peculiarly our own. Perhaps you would like to share with 
the rest of the class some of the customs and traditions which are 
still observed by your family. 
a. Bring to class samples of any special dishes that your 
mother makes for holidays or important occasions. 
b. Play or bring recordings of any folk music that you have 
learned at home. 
c. Demonstrate to the class any folk dances characteristic 
of the countries from whic~ your ancestors came. 
d. Plan a display of clothing or illustrations of costumes 
from your family's native land. 
e. Tell the class about special religious, cultural or 
patriotic celebrations observed within your family group. 
2. Prepare an illustrated talk showing typical homes in:. different 
sections of America today and explaining conditions which make family 
dwellings differ; such as climate, average size of family, occupation, 
etc. 
3. Make a notebook showing the changes in American homes from 
colonial days to the present. 
4. If you are interested in photography, prepare a bulletin board 
display of homes in our town. 
5. Make a notebook for the classroom library of cartoons on 
family life. 
6. If you like to draw, make your own cartoons of typical family 
problems and situations. 
7. If you like to build, perhaps several of you might like to 
, construct models of typical regional homes in America. 
8. Some animals have highly developed forms of family life; for 
example, bees and ants. Consult your biology teacher for further 
suggestions. Prepare an oral or written discussion of the family life 
of one of the animals. 
9. Find out and report to the class what your community does to 
provide shelter for children without homes. 
10. Perhaps it could be arranged for a committee to visit a 
children's orphanage and make a report to the class. 
11. Write a short story or radio play on some aspect of family 
life; such as, the use of the phone, getting the car, etc. After 
f urther consultati on with your t eacher perhaps the story could be read 
or the play produced at an assembly program. 
12. Perhaps one or more of you would lil(e to study what current 
magazines and newspapers are saying about family life today on such 
questions as juvenile delinquency, divorce or doing things together. 
Report your findings to the class and be prepared to lead a class dis-
cussion. Be critical of what you find, but first define the word 
criticism. (Consult the Reader's Guide iQ Periodical Literature for 
your information) 
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13. Wi t h the help of your parents, f ind out your f amil y genealogy 
and draw a family tree. 
14. Visit a bank and find out what services they offer to a 
f amily. In a three-minute talk, report your findings to the class 
and demonstrate the use of the various forms which have to be filled 
out in depositing and withdrawing money. 
15. Write an article entitled "What It Means to Belong to a 
Family" or "What It Means to ~e Without a Family". 
16. Make a survey and prepare a list to post on the bulletin 
board of the inexpensive things a family can do for recreation and the 
places they can go together in your community. If possible, make sug-
gest ions that the community might consider to further the possibilities 
and bring them to class for discussion. 
17. Orally or in writing, ccmpare family life found in two novels 
you have read. You might contrast early and contemporary American 
family life, or city and country living. 
18. 1if.rite a humorous magazine article entitled "It 1 s All in the 
Famil y" dealing with any of the family situations which amuse you. I t 
might deal with borrowing clothes or other possessions, or the bathroom 
at seven A.M. 
19. Build a model of a home as you would furnish and decorate it, 
or gather illustrations and make a notebook picturing and describing 
the home you would like. Be practical and consider cost and suitabili ty. 
Consult any of the home magazines and the home economics and 
shop t eachers for suggestions. 
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20. Choose biographies of several famous men or women who interest 
you and report orally or in writing values their families gave to them 
that helped or hindered their success. 
21. 1~ke posters illustrating how civic pride can be shown around 
home. Examples: well-kept lawns, helping neighbors, etc. 
22. Construct a check list and make an anonymous poll of the 
class on such items as size of family, what members make up the family, 
size of home, etc. Ask the teacher to approve and mimeograph the check 
list before giving it to the class. 
When the teacher hands the filled-out forms back to you, 
make a master list and find the averages. 
23. Find what agencies in your community give help of various 
kinds to families who need it. Include financial, legal, medical, 
and social help. 
24. With several other members of the class write a script and 
present a fifteen-minute radio program which will make fun of a 11 soap 
opera11 of family life. Ask the teacher to approve the skit before pro-
ducing it and arrange for its presentation before the class or a school 
assembly. 
25. If you own or can use a movie camera, ask several members of 
the class to portray a scene from a story or a play you have read. 
Arrange with the tea.cher to show the movie to the class. 
26. Plan a bulletin board display of the evolution of the home 
from cave to penthouse. The National Geographic Magazine would be a 
good source of material. 
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27. Make a notebook illustrating how advertising sells products 
by appealing to man's love of home. 
28. Make a list of "Things Grandmother (or Grandfather) Did 
Without". Draw or find illustrations in magazines and plan a bulletin 
board display around this theme. 
29. Bring to class old and new models of common household ap-
pliances. If the articles aren't available, use pictures. (For 
example, an early telephone and a modern dial phone) Advertisements 
can be a good source of pictures. 
30. Collect as many booklets on safe driving as you can find. 
Be prepared to demonstrate the principles of safe driving to the class 
to prove the point that safe driving by teen-agers can lower their 
accident rate and help solve the problem of using the family car. 
31. Interview some of the men and women of your acquaintance who 
were in the service during the last world war. Find out how the mean-
i ng of the word 11home 11 changed for them while they were away and what 
aspects of family life they thought of most often. vvrite a short 
article on your findings. 
POOLING OF EXPEF.IEl~CES PHASE liQI INCLUDED ll-f !!iii STUDY GUIDE 
1. Class discussion of core and optional related reading stimulated 
by the reports of the readers of each group. 
2. Panel discussion of family problems chosen by class between 
parents and class members, followed by questions fron1 the audience. 
3. Displays of or reports on optional related activities satis-
43 
factorily c~npleted. 
4. Have class vvrite what they have learned from this w1it. 
5. Final day--written objective test. 
( See "Evaluative Activities" for criteria) 
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6. Phillips , Leroy, and Theodore Johnson, editors, Baker ' s .~thology 
of One-Act Plays. Boston: Baker International Play Bureau, 
1925. 
7. Shippey, Lee, The Great American Family. New York: Houghton 
Miff lin Company, 1938. 
8. Spencer, Frances H., editor, An American Family iUbum. New York: 
Harper and Bro thers, 1946. 
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OPTI ON DIHG LIST 
· The following optional related reading list is a representative 
sample of the types of material suitable for the student ' s supple-
mentary reading on this unit. Because the topic of the unit is 
covered so comprehensively ~literature, the list is of necessity 
selective, providing however , for a wide range of interest and 
of reading ability . 
\S the unit is designed for use in an English class, it i s 
suggested that only the name and author of each book be typed on 
filing ca't'd and th'=tt: when a member of the class finishes reading 
a book of his choice, he complete the bibliographical data , briefly 
annotate the bibliography and add a short personal criticism. If 
the book is r ead subsequently by other members of the class, eacn 
student should be requested to add an informal , personal criticism, 
agreeing or disagreeing with the opinions expressed above. 
This procedure allows the teacher freedom in adapting this 
unit to t he needs of his class, by pr0vi ding opportunities for mean-
i ngful instruct ioll!. in a variety of skills . Emphasis on the locational 
skills is of utmost 1mportan~e as a truly educated person doesn't 
att empt to carry all knowledge in his head, but rather knows where 
he can most quickl y and efficiently find the information that he 
needs. 
Procedure may be adopted to provide: 
l. Skill in finding infonnation. 
2. realization of the value of bibliographical data in determini ng 
the v~rth of information cont ained in a given source . 
3. Practice in t he use of a card cat alog in a library. 
4. Better motivated r eading , stimulated by criticism of peers; 
rather th~n of adults . 
5. S ill in reading a book intelligently or in finding i n-
formation efficiently. 
6. Practice in expressing an independent , personal opinion in 
a s~ll-group book discussion. 
7. Ability to judge the relative merits of different editions 
of the same book , including paper- covered editions . 
The suggestions given here are intended to complement those 
included i n number 7 of the Suggested Introductorv Activities. 
The nwnbers following the titles in the reading list give an 
approximate grade level from the standpoint of interest and reading 
difficulty of the selections listed below. The numbers may be 
i nterpreted as follows: 
l - Seventh or eighth grade level . 
2 - Ninth or tenth gr ade l evel . 
3 - El eventh or twelfth gr ade level. 
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OPTIONAL READING LIST 
Alcott, Louisa, Little Women (1) 
Aldrich, Bess Streeter, !_Lantern i!!_ Her ~ (3) 
___ , ~ Bisho;p (2) 
Mother Mason (2) 
Almedingen, E. · M., ~Golden Sequence (3) 
" Anonymous, Get Up and Bar the Door" (2) (ballad) 
., 
Baker, Ray Stannard, Native America n ( 2) 
Barnes, Margaret Ayer, Within~ Present (3) 
Beach, Lewis, The Goose Hangs High (2) 
Benson, Sally, Junior Miss (1) 
Best, Herbert, Young-un (1) 
Carroll, Gladys Hasty, As -~ Earth Turns ( 3) 
Coffi n, Robert P. Tristam, " Two Women Under a Maple" (2) (;poem) 
Colum, Padraic, "An Old Woman of t he Roads" (2) (poem) 
Cronin, A. J., The G~ Years ( 3) 
Davis, Bob, ~Toad (1) 
Day, Clarence, ~ With Father ( 2 ) 
___ , ~ With Mother ( 3 ) 
Dolson, Hildegarde, J!.! Shook : the Family~ (2) 
Driscoll, Paul, ~Felicia (2) 
Farjier, Eleanor, Portrait of a Family (3 ) 
Ferber, Edna, !lo Big (2) . 
Fi sher, Dorothy Canfield, The Bent Twig ( 3) 
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Deepeni ng Stream (3) 
___ , Fables for l:_arents (3) 
Forbes , Kathryn, Mama's l3ank Account . (1 ) 
rost, Frances £.1., Yoke of Stars (3) 
Frost , Robert , 11The Death of the Hired 1\lan 11 ( 2) (poem) 
Gale , Martin, Joan and Michael (1) 
Gilbret h, Jr., Frank B. and Ernestine Gilbreth Carey , Cheaper £l the 
Dozen (2) 
___ ,Belles QQ Their Toes (3) 
Gord i n , Peggy, Cla~entine (1) 
Gould , John, Fanner Takes Q ~Vife (3) 
___ , Growing !!Q in i,fu,ine ( 2) 
Graha.rn , Gwethalyn, Barth and High Heaven (3) 
Gray , Elizabeth J anet, The Fair Adventure (1) 
Gregory , Horace , 11Poems for My Da.ughter 11 (3) (poem) 
--......-' 
11For You , ~1Iy Son11 (3) (poem) 
Harwood, ~' lice , The Lily and the Leopards (2) 
Hatch, Alden, Young ililkie (2) 
Hawkins , John and .iard, Devil QQ His Trail ( 2) 
Hous ton, lifargaret Bell , 11Cerelle 11 ( 2) (poem) 
Kantor, McKinlay, Happy Land (2) 
Kaufman , George S. and Hart , Moss, You Can't Take It r:v:Lth You (3) 
Lane , Fose vUlder , Let the Hurricane Roar (3) 
Leacock , Stephen, Mother's Day (2) 
Locker, Earle, 1~bite House Gang (3) 
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rJacCracken , Henry Noble, The Famil;y: .Q!l Gramercv Park ( 3) 
11acDonald, Bet t.y, The .&.gg and J. ( 2) 
Maxi , Hiram Percy, fi Genius in the Famil:v ( 2) 
Means , Florence, Shuttered ·:findows (1) 
Meisenhelder, Rachel, God Bless Our Aunts (3) 
~~ash, Ogden, 11A Good Parent 1 s Garde n of Vision" , The Face Is Eamiliar 
( 2) (poem) 
' Hara, .fuFs, ~Friend Flicka (1) 
___ , Thunderhead (1) 
___ , Green Grass of .Uyom.ing ( 2) 
Osborn, V. 1I. , There~ Two of Us (2) 
arker , Cornelia Stratton, Ports and Happy Places (3) 
art ridge, Bellamy, Bi g Family ( 2) 
_____ , Country Lawyer ( 3) 
Hak, Mary , Big Family (2) 
Rawlings, J.furgaret Kinnan , The Yearling ( 2) 
Rich, Louise Dicki1 son, ~iilderness North (3) 
Robinson, Edwin. Arlington, "The House on the Hill" (2) (poem) 
Runbeck , xla.rgaret, _Our l\liss Bo ( 2) 
Saroyan, .lillia.m, The Human Comedy (3) 
"hippey , Lee , The Great American Family (1) 
pence , Hartzell, Get Thee Beh~ nd ~,1e ( 2) 
___ , One Foot in Heaven (2) 
Jpenc er, Frances H. (ed.) - _n funerican Fanul y Album (Look in this 
book for a bibliography of man 1nore interesting sh ort stories, 
plays, essays , and novels) (2) 
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Skinner, Corneli a Otis, Soap Behind the Ears (2) 
Steffans, L. J . , Boy on Horseback (2) 
Stern~ E. G., MY Mother and l (3) 
(1) 
(3) 
Suckow, Ruth , The Bonny Family 
Taber, Gladys , Especially Father 
___ , The Family Qf! Maple Str eet ( 2) 
Tarkington, Booth , Alice Adams (3) 
___ , Seventeen ( 2) 
Taylor ~ Rosemary , Ridin 1 the Rainbow ( 2) 
Thomas , Dorothy, The House Place (2) 
Van Druten, John, I Remember 1~r~ (2) 
Villiers, Alan , The Set of the Sails (1) 
~;ialker , Jiildred , Winter ·wheat ( 2) 
w·eber, L. l, ... , Mee t the Malones (1 ) 
West , J essamyn , The Friendly Persuasion (3) 
'itiilde1·, Thornton, Our .T.own (3) 
Worth , K., They Loved to Laugh · (2) 
1'\Tunsch, H. Robert, and i'dna Albers, Thicker Than vVater (short stories)(2) 
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SUGGESTED EVALUATIVE ACTIVITIES 
The check lists below are merely suggestive as it seems more valid 
to have such lists constructed cooperatively by the teacher and the 
students working together in class. 
CHECK LIST FOR AI~ EDUCATIONAL DISPLAY O,R NOTEBOOK 
1 . ·1ere the materials collected for a purpose 
and not merely for the sake of collecting? 
2. Was the material displayed in the best 
possible manner for putting across the 
idea or ideas? 
3. Was the material organized in an orderly 
manner? 
4. Was there variety in the exhibit? 
5. Did the arrangement avoid a crowded or 
cluttered effect? 
YES NO COMMENT 
TEACHER'S CHECK LIST FOR A PANEL DISCUSSION 
1. Was there a difference of opinion at stake? 
2. Did the panel members have one or two meet-
ings to discuss the subject in advance of 
the presentation? 
3. Were the panel members given questions far 
enough ahead to be given time to organize 
their thoughts about the problem? 
4. V: ere panel members seated so that they 
could look at each other without turning 
their faces away from the audience? 
5. Were the participants able and willing to 
express their views, but also tolerant of 
points of view or experience of others? 
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6. Did the chairman succeed in: 
7. 
8. 
9. 
10. 
a . getting all members of the panel to con-
tribute at the point most needed? 
b. keeping the discussion moving along and 
on. the topic? 
c. keeping one or two from doing all the 
talking? 
d. sununing up the points from time to 
time? 
e. fairly seeing all sides of the 
question? 
Did co. unents from class members indicate 
that they obtained what they wanted from 
class? 
Was there a ny change of attitude as a 
result of this panel? 
Did the discussion reach the people who 
most needed it? 
Did the panel discussion serve an edu-
cational purpose rather than just being 
a source of entertainment? 
Would the summary be valuable enough 
to have it printed in the school news-
paper? 
YES NO COMMENT 
PUPIL'S CHECK LIST FOR I NTERVIEWS 
Planning the interview 
1. Do I know what I want to find out? 
2. Do I have intelligent questions to ask? 
3. fill the person being interviewed 
easily understand the questions? 
YES NO COMMl.NT 
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4. Can the questions be answered in a few 
words? 
5. Do the questions cover the subject 
thoroughly? 
6. Have I planned how to close the inter-
view? 
The interview 
1. Was I courteous and friendly? 
2. N"as I prompt in keeping the appoint-
ment? 
3. Was I a good listener? 
4. Did I leave a s soon as the interview 
was over? 
5. Was I at ea.se? 
6. Did I show interest in my subject? 
CHECK LIST FOR OR.A.L COM1HJNICATION 
1. Is the subject I have chosen of importance 
to me? 
2. Will it be of interest to my audience? 
3. Can I cover the subject adequately during 
the time that I have the floor? 
4. Is my introduction planned to arouse in-
t erest? 
5. Are my ideas expressed coherently? 
6. Are they arranged logically? 
7. Does my outline stick to the point so I 
will not be tempted to digress? 
YES NO C01.aMENT 
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8. Does my coi1clusion summarize and ree.lly 
conclude what I have to say? 
9. Have I planned a correct and varied sen-
tence structure? 
10. Is my speech free from grammatical errors? 
11. Is my vocabulary vari ed yet suited to my 
subj ect and my audience? 
12. Is my delivery planoed to establish 
rapport with my audience? 
13. Do I have a poise which i s free from 
nervous manneris1ns? 
14. Is my pronunciation correct? 
15. Is my enunciation neither slurred nor 
over-correct? 
16. Is my rate of talking and phrasi ng natural 
and intelligible? 
17. Tdill my voice be heard clearly by people 
in the back row? 
18. Is its pitch low and pleasant to hear? 
19. Do I speak naturally as if interested i~ 
what I am saying wlth neither a monotonous 
tone nor artificial inflection? 
YES NO COI I T 
CH~CK LIST FOR VIRITTJ!JN COMMUNIC1 TION 
1. Am I interested in the subject? 
2. Are the ideas expressed related t o the 
subject and are the supporting details 
pertinent? 
3. Is the organization clear and effec ive? 
4 ~ Have I developed t he main idea logically? 
YES i~O COM~!ENT 
' . 
I 
5. Does each paragraph contairL one central 
thought interestingly and logically 
developed? 
6. Does the sentence structure have variety, 
balance, and rhythm? 
YES NO COMJ.tlENT 
7. Is the level of the vocabulary c.onsistent? 
8. Is the vocabulary varied to avoid mono-
tonous r epetition? 
9.. Have I made use of transitional ex-
pressions? 
10. Have I written from a consistent point 
of view? 
ll. Is my introduction effective and my 
conclusion summarizing? 
12. Have I checked my spelling with the 
dictionary so I feel sure that .it is 
correct? 
13. Is the punctuation correct? 
a . Internal 
b. Terminal 
c. Apostrophes 
d. Quotations and Italics 
e. Abbreviations 
14. Is the granunar used acceptable? 
a . Correct usage 
b. Case 
c. Agreement 
d. Tense 
e . Reference of pronouns 
SUGGESTED OBJECTIVE TEST ITEMS 
Place an 11x" before the answer which best completes each of the 
following statements: 
1. The best method of solving a personal problem is to 
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~ a. consider all sides of the question and make your own 
decision. , 
_b. do as you please. 
I . , " 
c. let your. father and mother decide what is best for you. 
d. ' ·de;> as all the gang does. 
2. The father in "The Sunday School Picnic 11 
a. th.ought the· whole idea foolish. 
b. couldn 1 t make up his mind. 
c. didn't want to go to the picnic. 
~ d. really wanted to go to the picnic. 
3. Pater in Latin means 
a. country. 
b.. mo.ther • 
...A- c~ father. 
d. uncle. 
4. A one-act play differs from a short story in having 
a. few characters • 
..lL b . only dialogue. 
c:. one setting. 
d. one main theme. 
5. 1~ Forbes' favorite expression which shows her attitude toward 
life was 
a. "I can1t 11 • 
b. "Fine". 
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c. 11Wha t 1 s the use? 11 
~ d. 11Is good". 
6. The central idea of the story 11The Bedquilt" is that 
, 
a. maiden aunts shouldn't live with their sister's family. 
b. every person should get married. 
c. most people are fundamentall y unkind. 
~ d. a person needs to feel that he can equal or excel others 
in at least one trait or ability. 
7. The family budget in Kathryn Forbes' family was controlled by 
a. Papa. 
b. the whole family together. 
~c. Mama. 
d. no one member. 
8. The Seymours worried about their son, Hank, because 
~ a. he disobeyed, thinking he knew best. 
b. he didn't love them. 
c. he had no self-confidence. 
d. he enjoyed assuming responsibility. 
9. A truly responsible person doesn't 
a. make his own decisions. 
~ b. do whatever he wishes. 
c. budget his time and money. 
d. ignore other people's advice. 
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10. Om of the graat satisfactions of family life is 
a. havi .. g a beaut iful home . 
~ b. doing thi~s together as a family unit . 
-
c . being free to do as you please . 
arguing with b~others or sisters. 
11. Father didn ' t load t he lunch basket in the wagon f or the Sunday 
School picnic because 
a . he forgot it . 
b. he didn ' t want the rest of the family to enjoy themse ves .. 
~ c. he wanted an excuse to join his family there . 
d. Mother didn ' t tell him to ut it ·in the buggy. 
J2. Father stubbornly refused to go to the picnic because 
a . he hated picnics. 
~ b. he disliked he bother of getti g ready for social activ-
ities. 
c. he had to cut around the wheat field ready for the reaper. 
d. he didn ' t enj oy pitching horseshoes with the other men. 
13. Father was as well- adjusted as Jo ther in . his 
a . sociability. 
_L b. loyalt y to duty and to work . 
c. honesty with himself . 
d. determination to get the most out of all phases of life. 
14. Fifty years ago the opportunities for a family to do things to-
gether were 
~ a. more numerous than today. 
b. the same as now. 
c. non-existent . 
d. less numerous than today. 
15. In 11The Happy Journey to Camden and Trenton, 11 the mos t important 
thing is 
a. the journey. 
b. the daughter's illness. 
c. the stage manager ' s part . 
~ d. the family. 
16. Thornton Wilder1 s play is unusual in many ways, but it is like more 
orthodox one-act plays im having 
a. no conflict between characters. 
b~ neit her stage setting or scenery. 
c. constantly changing scenes. 
~d. few characters. 
17. The little crises of family life in the Kirby family were 
a. avoided by the family members. 
~ b. met honestly and solved pleasantly. 
c. the cause of many disagreements. 
d. not included in the play. 
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18. The stage manager does not speak the l i nes of 
...1L a. Beaulah. 
b. Mildred. 
c. Helen. 
d . Mrs Adler. 
19. Beaulah 1 s lines, 11We always said you were good-lookin • ••• 
besides , you're the best Ma we could ever have," show that 
a. Ma re sembled a movie actress. 
b. Beaulah was insincere • 
...1L c. Ma was still important in Beaulah 1 s life. 
d. Beaulah was over-dependent upo~Ma. 
And, 
20. Mr. Seymour calls his family, "The Great American Family", because 
a. their ancestors came over on the Mayflower • 
...1L b. their experiences were those of a typical American family. 
c. their wealth and achievements had made them famous. 
d. the size of the family was unusual. 
21. Hank Seymour drove the drunken man home because 
a . he hada great sense of responsibility. 
b. he thought his family would praise him. 
c. he believed the man would reward him. 
...1L d. he wanted excitement and a chance to drive. 
22. Hank taught Mr. Seymour the greatest lesson of his life, 
...1L a . that now is the time to start. 
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b. that it pays to be disobedient . 
c. that a person doesn ' t need a sense of responsibility. 
d. that it doesn't pay to plan for the future . 
23. The Chief reasofrMr. Seymour was so angry with Hank when he 
finally returned home safely was that 
~ a . he D~d been worried about Hank. 
b. Hank had not obeyed him. 
c. he preferred his other children to Hank. 
d. he didn't believe Hank would ever amount to anything. 
24. Society holds a person responsible for the consequences of what 
he does unless 
a . he is wealthy and influential . 
b. his int entions are good. 
~ c . he is insane . 
d. he "didn 1 t mean to do it . 11 
25 . Hank lost his own car because 
a . his father didn ' t have enough influence. 
b. he was a victim of discrimination. 
c. he might hurt himself . 
~ d. he endangered the lives of others . 
26 . Mama ' s Bank Account made her family feel 
a. rich. 
-2L b. secure . 
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c. extravagant. 
d. self-impor tant. 
27. Only when Kathryn Forbes grew up did she discover t hat 
~ a. Mama had never been inside a bank. 
b. her family was well-to-do. 
c. Mama had spent the money in the bank account. 
d. Mama. had been a miser. 
28. During the strike when. Papa ~as out of work, 
a. 
b. 
c. 
..1L d. 
the Forbes were afraid they would starve. 
Mama used the Bank Adcount to feed her family. 
Papa went 11on relief". 
I 
each member of the fdmily helped keep the Bank Account 
intact. 
29 . The greatest gift Mama gave to her family was 
__ a. Katrin's graduation p~esent. 
..lLb· a sense of being secure, loved, and wanted • 
_c. a pride inc being Norwegian instead of American. 
__ d. a great sense of humor. 
30. Katrin' s first job after graduation caused her family concern 
because 
..1L a. she developed an exaggerated idea of her own importance. 
b. Nels was jealous of the money she earned. 
c. Mama needed her help at home. 
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d. she had to work l ong hours. 
31. Mama wasn ' t angry with Katrin, when she ate Mr. Schiller' s candy 
because 
..1L a • she knew that Katrin had learned her lesson. 
b. she didn ' t feel Katrin had done wrong. 
c. she blamed Mr. Schiller. 
d. she had once done the same t hing herself . 
32. Mama told Katrin that with shame and sorrow there must also be 
a saving 
a. punishment • 
b. sense of guilt. 
~ c. laughter. 
d. education . 
33. Mama called on Mrs. Schiller because 
a. she owed her an apology for Katrin1 s behavior. 
b. she wanted to pay for the candy. 
c . she upheld her children in whatever they did. 
~ d. she felt angry th:l.t Mrs. Schill er had called Katrin a 
thief. 
34. :Mama was glad tha. t Katrin felt ashamed because 
a. she had been too conceited about her job. 
b. she had also shamed the rest of the f amily. 
c . it sho·wed that her pride had been humbled. 
\ 
...e._ d. it made sure she woul dn ' t do the same thing again. 
35. Katrin 1s demand for a graduation present showed that she was 
a . thoughtful. 
~ b. selfish. 
c • grown-up. 
d. conceited. 
36. Katrin 1s desire for the pink celluloid dresser ·set and her s~orn 
f or her mother 's heirloom brooch indicate her 
a. desire to "follow the crowd 11 • 
b. wish to outshine her sister. 
_e_ c. lack of a sense of relative values . 
d. desire to save her family's money. 
37. Katrin returned the dresser set because she realized she couldn't 
accept 
a. such an expensive gift. 
b. the scorn her sister felt for her. 
c. beL<g called a spoiled brat • 
..1L d. her mot her ' s sacrifice for her happiness. 
38. Returning the dresser set gave Katrin a feeling of 
..1L a. pride. 
b. loss. 
c. unhappiness. 
d. superiority. 
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39. Papa gave Katrin her first cup of coffee because he realized that 
a . she no longer liked a lump of sugar dipped in coffee. 
b. she felt badly about returning the dresser set. 
~ c. she had grown up enough to make intelligent decisions. 
d. having graduated, she was old enough to drink coffee. 
40. Before Aunt Mehetabel started to make the bedquilt, the Elwells 
treated her iru a way which was 
~ a. unthinkingly unkind. 
b. kind and considerate. 
c . deliberately unkind. 
d. greedy and selfish. 
41. The characters in "The Bedquilt 11 are 
a. stereotyped. 
b. exaggerated. 
_lL c. true to life. 
d. too good to be true. 
42. Aunt Mehetabel enjoyed making the bedquilt because 
a. she hoped to win a prize. 
~ b. it gave her a sense of importance . 
c . it would please the family. 
d. it helQed her get out of doing disagreeable household 
chores. 
43. At the fair, Aunt Mehetabel spent her time 
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a . seeing the different exhi bi ts . 
b . observing all the people there . 
~ c . enj oyi ng the beauty of her quilt . 
d . hopi ng she would win a prize . 
44. YJhen Aunt ehetabel was maki ng t he quilt, the Elvrell famil y were 
~ a. dravm closer together in helping her . 
b. angry because she neglected her other work . 
c . jealous of the attention she received . 
d . glad she had found something to do in her spare time . 
45 . In "• :lvfother in Manville 11 J erry ' s mother had 
a . moved from Manville. 
b . deserted him. 
:..1L.. c . died when he was young. 
d. forgotten to send him a present . 
1~6 . Jerry lied about his mother to cover a feeling of 
~ a . aloneness . 
b . shame . 
c . sorrow. 
d. inferi ority. 
47 . J erry lied about owning skates because he was 
a . rude and untruthful . 
b . unfriendly and angry at the world. 
c . lazy and not athletic . 
~ d. proud and independent. 
48. Although Jerry was usually reliable, he neglected his duties the 
day the author left because he 
a . had come to dislike her • 
...1L b. couldn' t bear to say good-bye. 
c. was tired of chopping wood. 
d. wanted to run away to f ind his mother. 
49. The title "Buck and Fo' Bits 11 refers to 
a. a dollar and a quarter . 
b. a boy and a rooster. 
c. a boy and his allowance • 
...1L d. a boy and a goat. 
50. Buck ' s father , Jud, was justified in 
a . thinking Buck a liar • 
.2L b . being proud of Buck. 
c . thinking Fo 1 Bits killed his sto ck. 
d. refusing Buck a shot gun. 
51. Buck killed Fo 1 Bits because 
a . he had become a nuisance • 
...1L b. he believed it would s ave his sister's life. 
c. Fo' Bits had killed a rooster. 
d., he wanted a shot gun more than a pet. 
52. In killing Fo 1 Bits, Buck acted 
a. in too great haste . 
69 
7 
b. from selfish motives. 
c . with cruelty to dumb animals. 
~ d. with mature judgment. 
I 
~ 
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CHAPTER IV 
UNIT ORGANIZATION OF THE TOPIC PEER RELATIONS 
GE.~RA.L STATEMENT 
Soci al living is not an abstract idea found only in books. It 
i s life. Everyone is social and follows a social pattern, even though 
the patterns may differ. 
There are, however, fundamental principles for getting along with 
others which it is necessary to establish and maintain in order to 
have desirable relationships with both boys and girls. Literature can 
help a person become aware of the needs and desires of others. 
Being skillful i n social relationships is not the same as being 
of a social nature. Although no pat formula exists, a person can 
become more skillful in his relations with others by practicing the 
fundamentals of group living necessary for a successful, well-adjusted 
life . 
DELIMITATION 
1. Being part of a group satisfies the basic emotional drives-
a. To feel secure 
b. To have friends-a sense of belonging 
c. To feel worth while 
d. To have new experiences 
2. A socially skillful person recognizes these needs in others 
and satisfies them by letting his voice and manner indicate his sincere 
interest in them as persons, his recognition of their abilities, and 
his sympathy with their problems. 
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Understanding the actions of others is the foundation for an effective 
personality. 
3. Each of the basic drives must also be balanced with the others. 
In both fiction and real life, situations occur where people have satis-
fied one drive at the expense of the others. It is necessary to main-
tain a balance of interests, friends, and use of time for work, rest 
and play. 
4. A knowledge of one's own strengths and weaknesses will make 
one more tolerant in judging the behavior of others. 
5. A person needs some sort of release from the emotional tension 
created by these social needs. This release can often, but not always, 
be found in group activity. 
6. -~ individual must, however, distinguish between outlets 
which are socially acceptable and those which are condemned by society. 
7. Activity is a good safety valve for an individual's own 
emotional tension if it doesn't threaten his worth as a person or 
make someone else miserable and unhappy. 
8. People gradually grow up socially at different rates of speed 
as they do mentally and physically. 
9. An individual ' s social maturity is measured in terms of the 
level of development he reaches in his relationships with other people. 
10. Social maturity is important for it affects a person 's job 
and his place in the social world. 
11. One sign of social maturity is the ability to work well in 
a group. 
12. An understanding that moderation is a good thing is part' of 
social maturity. It is always possible to have too much even of de-
sirable things. 
13. A sense of humor and of good sportsmanship take the edge off 
failure and embaiTassment ~ 
14. Group participation doesn't mean sacrificing all privacy and 
devoting all time and energy t6 social activities. It is important 
to have the ability to be alone at times and like it. 
15. It is impossible to like everyone. A mature person judges 
people on their own merits and does not let his dislike run away with 
him. 
16. Some of the escapes of people who refuse to accept the 
responsibilities of social maturity are: 
a. daydreaming 
b. childishness (regression) 
c. hero worship and imitation 
d. rationalization or a 11 sour grapes" attitude 
e. transference (taking it out on someone else) 
f. repression (forcing one's self to forget) 
g. self depreciation 
17. A mature person is able to accept the things that can't be 
changed, to wait for and work toward future satisfactions, and to 
control hi s reactions. 
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18. . person can with effort make himself more skillful in 
social relationships and develop a more pl easing personality. 
19. A pleasing appearance is a social asset . This includes a 
cheerful expression and a well- groomed look. 
20. A person should sound as attractive as he looks . This en-
tails among other things a pleasant tone of voice, good grammar , and a 
knowl edge of the acceptabl e social words and phr ases. 
21 . Conversation means "an exchange of observations"; it takes 
more than one person to rrtake conversation. The art of talking and the 
art of listening are both essential part s of conversation. 
22. The aim of discussion i s not t o prove one 1 s own opinions 
right , but to find the truth by pooling the wisdom of all. 
23 . A l ack of knowledge in social sit uations r esults i n a l ack 
of poise . Social self- confidence i s developed as a result of knowi ng 
the correct and thoughtful thing to do i.11 any situation. 
24. GJod etiquette is considered essential to satisfactory 
friendships with both boys and gi r l s . Good ,1anners are developed 
through corr ec t knowledge and actual pract ice until they become auto-
matic . 
25 . I n any social activity , t he standards of the conununity must 
be considered because they have an effect upon where one can go and 
what he can do . 
26. A person can be natural and at ease when he kno·ws and accepts 
the customs of the place i n which he finds hi~mself . 
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27. Each member of a group must have something to contribute to 
the group. Factors that have proved dominant in producing acceptance 
are : 
a . academic ability 
b. athletic prowess 
c.-. skill at social games 
d. mastery of good manners 
e. hobbies 
28. A person who is having difficulty in solving his social pro-
blems can often help himself if he can develop the ability to think 
clearly and objectively about himself. 
29 . A person who seems unable to solve his own problem can get 
help through 
a. books 
b. friends 
c. a s~apathetic adult 
30. The whole secret of getting along with others is summarized 
in the Golden Rule. In whatever he says or does, a person should ask 
himself, "Would I like that done to me or said aoout me? 11 
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PROBABLE INDIP~CT L&~NG PRODUCTS 
1 . Tendency t o ex~-uine prejudices more objectively 
2. Tendency to apply the knowledge and insights gained vicariously 
through literature to one 1 s own problems. 
J. Attitude of desiring self-improvement 
4. Increased attitude of social consciousness and responsibility. 
PROBt~LE L~CIDENTAL LK~~~ING PRODUCTS 
1. A better appreciation of one's own true worth. 
2. A realization of the fundamental likenesses of all people 
regardless of race, creed or color. 
3. Increased ability to recognize the practical importance of 
skill in the language arts both in other classes and in life outside 
of school. 
4. Realization of the importance of skill iru social relationships 
in getting and holding a job. 
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THE !:lliii ASSIGNMENT 
(Tentative Time Allotment--4 Weeks) 
SUGGESTED INTRODUCTORY ACTIVITIES 
1. Stimulate a class discussion on one or more of the following 
questions: 
a. "What does the saying, "The child is father to the man, 11 
mean? 
b. Does one's character catch up with his reputation? Have 
the students support their answer with illustrations from 
literature they have read. 
c. ~bat people you have met in literature prove the truth in 
William James 1 statement , "The deepest principle in human 
nature is the craving to be appreciated"? 
d. From the point of view of a writer or reader what does 
the term "character development" mean? Illustrate your 
answer. In what ways can a person1s character develop 
in real life? 
2. Ask the students to review sport stories they have read point-
ing out how experience of success or defeat altered a character's out-
look on life. Or if the pupils are familiar with George Elliot's novel, 
Silas Marner, review it in light of the changes in Silas 1 social out-
look resulting from his conviction as a thief , the loss of his gold, 
and his adoption of Eppie. 
3. Show one of the following films and stimulate a class dis-
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cussion on the values it brings out . 
a . re You Popular? Coronet Instructional Fi lms , 1948 , 10 
minutes , sound. i'Jhat facts account for l'lally and Caroline r s 
popularity? 
b. You and Your Fri ends, ~ssociation Filius, 1946, 7 minutes~ 
sound. ~~ich of the boys and girls would ou call socially 
mature and which i mmature? Why? 
4. Have sorue of the students .introduce to the class their favorite 
person in literature . Have each include a brief character sketch of 
that person illustrating the traits which made him likeable. 
5. Show the movie version , or read t o the class , selections from 
George Bernar d Shaw' s Pygmalion (Dodd , Mead ) Use this to stimul ate a 
class discussion. on personalit y and character building. 
6. Introduce the class to soma characters in literature which 
are stereotypes . (~xamples may be found in. Uncle Tom' s Cabin, Huckle-
berry Fi nn, The Merchant of Venice , or Oliver Twist ) Have the class 
consider what quali ties are exaggerated by the author and to ·hat ex-
tent all peopl e are moved by the same basic dri ves and f ears. 
7. arne as 7 in the i ntroductory activities of the uni t on Fam-
ily elations. 
8. Pass out the study and activity guide and go over i t with the 
students. 
(For standards or criteria to eval uate oral and wri tten 
communications , displays, etc., s ee "Evaluative Activities" 
f or the unit on Family Relations) 
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SUGGE~TED C _;_t!; •• CTIVITIES 
(To be mimeographed and handed to each student) 
Below is a list of readings , study questions and activities which 
will be the basis for individual, group, and class work during the 
next three weeks . You. may begin working on the activity which · nterests 
ou most . 
Keep a log in your notebook of 11Books I have Read" , across the top 
of the sheet have five headings : 
Title :·uthor Subject Number of Pages Rating 
At the end of the unit compare this list with the one on the unit 
before . Ar e you etter satisfied with this list? rdrite a paragraph 
iscussing why or why not you enjoyed the reading you did on your own. 
The numbers after the reading assignnents r efer to the bi liography 
at the end of the study guide . For exampl e , 3: 264-268 would mean the 
third book on the list , pages 264 throu "h 268 . 
1 . As ~-ou work on the following study questions , l i st in your 
notebook "Social Skills on ~~hich I Need More Practicett . If you wish 
to work by yourself practicing one or Juor e of these skill s consult 
your t eacher and he will supply you wit h information and practic.e 
material . 
2. (4:74-90) i. hy would you agree or disagree with Rainsford 
when he says , •iThe world is made up of t wo classes-the hunters and the 
_ untedi '? To what extent does the st atement ap1 lY to leaders and 
followers? Is a person always a leader or a foll ower? Or can the 
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tabl es be turned at times? Give examples to prove your answer. :Vhat 
charact er trait of the gener al ' s led to his defeat? 
Fi nd answer s t o t he questi ons on page 90 , 11Tests f or Good Ad-
venture Fi ction. n 
3. (4:382-394) Find answers to the questions on sportsmanship 
on page 394. In what ways could the sportsmanshi p irn your school be 
improved? ~fuere does the word sportsmanshi Q apply other than in 
athletic contest s? Explain. 
4. (4:436-445} Explain Charity ' s statement 11Anybody can be 
honest . I t takes brains to be tactful". Does this mean we should 
never cr iticize our friends? ~Vhat do you think caused Bridge to day-
dr eam i ru class? In what instances could daydreaming be valuable? 
What part does personal appearance play in making Bridge feel at ease? 
Comment. 
5. (6:55-71) If you wish, volunteer t o work with a group in 
organizing and presenting before the class a ski t showing how you 
could make Ronald feel at home i n your school on his first day with 
you. 
6. (1:3-11) Answer the questions on page ll, 11Interpreting 
Behavior". 11\lhat are some of the qualiti es that help a person become 
"part of the gang"? (3,5) 
7. Having looked over (3 , 5), begin thinking of people you have 
met in your r eadi ng who by their example illustrate how or how not to 
get al ong wi t h a group. Be prepared to support your choices in a class 
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discussion. 
8. (1:25-34) Carefully consider the questions on pages 34-35, 
"Interpreting Behavior" 
9. (1:34-46) What characteristics help Stephen solve a diffi-
cult personal problem? Why was his decision to go to dancing school 
so hard to make? Do you think it was the right one for him? Why, 
or why not? 
10. Make a list of some of the methods the characters you have 
met used to avoid facing their own problems and faults. Under what 
conditions have you seen yourself or your friends do these very things 
at times? Which, if any, seem to happen only in books? What con-
clusions can you draw from your answers to the above questions? 
11. Volunteer to demonstrate by yourself or as part of a group 
t he correct social skills involved in-
a. Making introductions 
b. Setting a table 
c. Disagreeing with another person 
d. Asking for a date 
e. Dancing 
f. Having a committee meeting 
g. Any other social skill you would enjoy demonstrating to 
the class. 
12. All of the stories you have read contain dialogue. The 
characters speaking are carrying on a conversation just as you do. 
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•rom thin..i{in[o; of t he dialogue ;y-ou have read , list and find examples 
of the Do 1 s and Don ' t ' s of conversation. ~Vhat can you add t o thi s 
from your own experience? 
13. Lh?..t i s your conversation I. . ? To be able to converse 
intelli gently, you must have up-to-date knowledge on many topics of 
current, cultural, and general i nter est . To help determine the 
conversation I . Q. of t he class , be prepared t o ask three questions on 
topics which intere st you . How many of your classmates could talk 
about your subj ects? How many of the fields of i nt e rest mentioned y 
other members of the cl.:lss proved conver sational 11bait 11 for ou? 
14. Choose three topics of general interest for conversational 
"bait" and f ind as muc h i11formati on about thern as you can in current 
. gazines and newspapers . Choose at l east one about which you are 
relatively wrinformed. Be prepared to con~ribute to a round- table 
discussion with several others i nterested in the same genera areas 
in whicn your topics fal l. Broad area s i n which you may find t opics: 
current events , spo rts , art, music , drama , books , hobbies, fashion , 
s ocial problems, and travel. 
15. Would you like to know how your voice sounds to others? 
Choose a p artner and make up a conversat ion that v1ill last about a 
minute and a half . Arrange wit h your teacher to ma.l{e a recordi ng of 
your conversation , listen to the recor d, and write a paragraph criti-
cizing your vo ice as you heard it . Hand this to the teacher for his 
comments . If you wish, you may arr ange with him to do individual work 
to improve your speaking voice . 
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16. How can young people influence adults to positive action? 
( 2~ 251- 260) Volunteer to take part in. producing tnis radio play 
before the class or assembly. 
OPTION-~ RELATED ACTIVITIES 
(To be typed on filing cards for pupil ' s use) 
Below are listed several activities from which you may choose 
one , or more, or none . You may work alone or with someone else . Be 
sure to consult your teacher uefore begi nning work. If there are any 
activities not mentioned here that interes t you , consult your teacher 
about i ncluding them. 
l. Draw a series of cartoons illustrating the Do 1 s and Don 1 t 1 s 
of good spor tsmanship . 
2. Ha..l(e a survey of places in your community where youn::r people 
can find inexpensive , s ocially acceptable means of recreation. 
Cons t ruct a "Young Adult's Recreation Guide Book to (Your City)" 
3. i"irite a biography of yourself in the third person trying 
to picture yourself objectively through the eyes of a friend . 
4. Prepare a bulletli1 board display of cartoons or posters on 
a . etiquette . 
b. conversation. 
c . dress . 
d . personal hygiene. 
5. Rev.rrite in terms of today Hans Chri stian Andersen 1 s 11The 
~mperor ' s New Clothes 11 as the fable could happen in your school. 
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People haven't changed. They are still tempted to "follow the crowd." 
6. Ask your teacher to let you take a standardized personality 
inventory. After he has given you the results, choose one trait which 
you would like to improve and for the rest of this unit keep a diary 
recording each day examples of improvement in that part of your per-
sonality or social conduct. 
7. Ask your teacher for a copy of one of the following radio 
scripts: 
a . "First Date11 , Kathleen Fitzgerald, in Projects for Radio 
Speech, edited by 1Wbank and Lawton, New York, Harpers, 
1940 
b. "The State Versus Joe Miller" a Scholastic Radio Guild 
Play, New York, Scholastic, ( 250 E. Fort y-third Street) 
c. "One Special for Doctt Milton Geiger in Radio Writing, 
edited by McGill and Axelrod, Boston : Houghton. Mifflim 
Company, 1948. 
Read the script and with a group of your classmates prepare to 
present the broadcast to the class or to a school assembly. 
8 . If you would enjoy visiting a radio broadcast,make a list 
of your classmates who would like to go. Having consulted your teacher, 
write a letter to the radio station asking permission for the class 
group to visit a particular broadcast your group has decided is worth 
seeing. 
9. Make a notebook of "People in P0etry11 • Edgar Lee Master• s 
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A Spoon River .~th~logy will be a helpful beginning. 
10. Make a survey of popular magazines and local newspapers to 
determine the numbers and type of special features each publishes on 
how to improve your personality or social skills for getting along 
better with other people. From your results construct a table to be 
posted on the bulletin board. What evidence did you find to indicate 
that this topic is of concern to all people of all ages? 
ll. In what ways do advertisers appeal to people's basic 
emot ional needs and feelings to sell their products? Make a notebook 
illustrating with advertisements as many basic emotional needs as you 
can discover. 
12. Volunteer to become an "expert" on manners, dating, etiquette, 
sportsmanship, public speaking, infonnal conversation, proper dress, 
or any other social skill. 
After several of you have chosen to become "experts" on the 
various social skills, consult with your teacher to arrange a quiz 
program during which the rest of the class will attempt to 11stwnp 
t he experts" with questions on social usage and skills. 
13. Prepare a short humorous talk to present to the class 
i llustrating first some of the bad habits which detract from an 
effective speech, such as swaying, slumping, looking at the ceiling, 
etc . Conclude with an example of truly effective public speaking. 
14. Write a short story based on an event which helps mould or 
change the main character's personality or character. F6r example, 
a fat girl who is the butt of jokes here in -~erica, as fashion admires 
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thin people , goes to Tur key where f at girls are honored. 
15. Write a paper showing how our value s here in America are 
rel ated to our food, shelter , clothing, uses of things, or the symbols 
t hat r epresent certain values. 
16. People are more alike than different. Choose several of 
the people you have met in literature during this unit and write a 
paragraph using them as examples to prove this point. 
17. Volunteer to work on a committee to sununarize the "musts" 
i n being socially mature and in being skillful in social relationships. 
( 5) 
18. People are more alike than different. Your biology text 
wil l help prove this stateroont for you. Prepare a short t alk explaining 
to the class why this statement is true. (Your biology teacher can 
perhaps give you some suggestions) 
19. A physical handicap is always a drawback to success. Con-
sult Out on a Limb by Louise Baker, Helen Keller's Autobiography, 
Of Human Bondage by Somerset Maugham, or other sources that you find 
(example: the movie, Follow the Sun), and write your opinion of this 
statement. 
20. Listening i s as important as t alking. With original line 
drawings illustrate the traits of a good and a poor listener. 
21. Volunteer to present to the class the basic rules of 
parli amentary procedure. If possible, arrange to attend wi th some of 
your classmates a public community meeting. Bring back a report on the 
need for such rules in a democracy. 
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22. Draw up a co~1stitution for ;'{OUr school based on the prin-
ciples of the Constitution of the United States which are fundamentally 
the same as those for getting along with other peopl e . Sevaral of 
your classmates may volunteer to help you . 
23. Urite a magazine article for t he school paper based on the 
old Chinese proverb, 11A man without a smilint· face must not open a 
shop . 11 
24. A person ' s name is very dear to him. Prepare a list of 
suggestions of ways to help remember people ' s names. 
25. Consider the implications of t he following statementt 
Ten percent of the people who are f i red lose their jobs because they 
lack the knowledge or ability required , ninety percent be cause they 
don't know how to work with their fellow employee s or t heir boss . 
Interview several employers in your city and report t o the class the 
criteria by which they judge an employee . 
POOLHJG OF ZXP:SRI.;::;NCES PHASE NOT . 
INCLUDED ~ THE STUDY GUIDE 
1. Group discussion of core and optional related reading and 
activi~ies summarized by group report s t o the class . 
2. Displays of or r eport s on optional related activities satis-
f actorily completed. 
3. Ask the class to evaluate the worth of this unit to them. 
4. Final day-obj ective test 
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BIBLIOGRAPHY FOR CORE ACTIVITIES 
1. Cook, Luella B. , Walter Loban, and Ruth M. Stauffer, editors, 
People in Literature, New York, Harcourt, Brace and Cmfipany, 
1948. 
2. Lucas , Harriet l~rcella, and Elizabeth Frances Ansorge, editors, 
Prose and Poetr:.v of Today, Syracuse, The L. W. Singer Company, 
1941. 
3. Menninger, William C. Understanding Yourself, Chicago, Science 
Research Associates, 1948. 
4. Neuman, Egbert W. and George E. Salt, editors, Pleasure in 
Literature , New York, Harcourt, Brace and Company, 1949. 
5. Shacter, Helen, Getting Along With Others , Chicago, Science Re-
search Associates, 1949. 
6. Tunis, .John R. All-American , New York, Harcourt, Brace and 
Company, 1940. 
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OPTION. L READI~G 1I§I 
The follo1ring optional related r eading list is a representative 
sample of the types of material suitable for the student's supple-
mentary reading on this unit . Because the topic of t he unit is 
covered so co1nprehensively in literature , the list is of necessity 
selective, providing however, for a wide range of interest and 
of reading ability. 
As the unit is designed for use in an English class , it is 
suggested that only the name and author of each book be typed on 
a filing card and that, when a member of the class finishes r eading 
a book of his choice , he complete t he bibliographical data, briefly 
annotate the bibliography, and add a short personal criticism. If 
the book is read subsequently by other members of the class, each 
student should be requested to add an informal, personal criticism, 
agreeing or disagreeing with the opinions expressed above . 
This procedure allows the teacher freedom in adapting this 
unit to the needs of his class, by providing opportunities for mean-
ingful inst ruction in a variety of skills. Emphasis on the locational 
skills is of utmost importance as a truly educated person doesn't 
attempt to carry all knowledge in his head, but rather knows where 
he can most quickly and efficiently find the i nformation that he 
needs. 
Procedure may be adopted to provide: 
1 . Skill in finding information. 
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2. • realization of the value of bi ographical data in determi12ing 
the worth of information contained in a given source. 
3. Practice in the use of a card catalog im a library. 
4. Better motivated reading, stimulated by criticism of peers, 
rather than of adults. 
5. Skill in reading a book intelligently or in finding in-
formation efficiently. 
6. Practice in expressing an independent , personal opinion in 
a small-group book discussion. 
7. Ability to judge the relative merits of different editions 
of the same book, including paper-covered editions. 
The suggestions given here are intended to complement those 
included in number 7 of the Suggested I ntroductory Activities. 
The numbers following the titles in the reading list give an 
approximate grade level from the standpoint of interest and reading 
difficulty of the selections listed below. The numbers may be 
interpreted as follows: 
1. - Seventh or eighth grade level. 
2. - Ninth or tenth grade level. 
3. - Eleventh or twelfth grade level. 
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OPTION!~ READTI~G LIST 
Allee , Marjor i e Hill, Th~ Grea~ Tradition (2) 
.4 . .r1derson , Sherwood, "I'm a Fool 11 , Horses and Men ( 2) 
Anonymous Biography, Log Cabin Girl (3) 
Baker, Louise, Out On .a Limb (2) 
Baker , Rays. , Adventures of David Grayson (2) 
Baldwin , Moni ca , J. Lee:1.p Ove r the ~"fall (3) 
Barrie, James, "The Admirable Crichton" , Plays of ,l. _M. Barrie (3) 
___ , "'2uality Str eet 11 , Plays of !l_. £4. Barrie (2) 
Bee ry , Mary, Manners Made Easy ( 2) 
Best , Herbert, Young•un (l) 
Bierce, Ambrose, "A Horseman in the Sky", In the Midst of Life (3) 
___ , 
11The Occurrence at Owl Creek Bridge" , In the Midst of Life (3) 
Biography - Almost any 
Brande, Dorothy, 1Nake 1!.P. and Live ( 2) 
Bri ght, Robert , The Life and Death of Little Jo (2) 
Bunner , Henry C., " Love Letters of Smith 11 , Short Sixes (2) 
Caine, Hall, The Christian (3) 
Canfield, Dorothy, The Bent Twig (3) 
Cather, Villa, "Paul's Case 11 , Youth and the Bright Medusa (2) 
Chekov , Ant on , 11The Bet 11 , The School Mistress (2) 
Cronin, A. J ., The C~een Years (3) 
Daly, !fuureen, Seventeent h S~uer (l) 
Daly, Sheila John, Pretty Please (1,2,3) 
DeLeeuw, Adele, Clay Fingers (1) 
Dickenson, Marguerite, Bramble Bush (3) 
Eaton , Jeanette, That Lively :Man , Ben Franklin ( 2) 
Emery , ft~e , Mountain Laurel (1) 
Emery, R. G., Warren .Qf. v~est Point (1) 
.. 
Farnol, Jeffrey, The Amateur Gentleman (3) 
Fedder, Ruth, A Girl Grows !!I?_ (1) 
Ferber, Edna, ! Peculiar Treasure (2) 
Field, Rachel, Hepatica Hawks (2) 
Flaherty , J. J. , Youth at the Yilieel (3) 
Forbes, Esther, Johnny Tremain (2) 
Fosdick, Harry Emerson, Tvvelve Tests of Character (3) 
Galsworthy, John, 11Loyalities11 in Representative Plays (3) 
Geis , Darlene, Design f2! f~ (1) 
Glaspell, Susan, "Jury of Her Peers", Best Short Stories of 12J1., 
(ed., by Edward !!,. O'Brien) (3) 
Goltz , Delia, Other Young .~ericans (2) 
Gollomb , Joseph, That Year at Lincoln High (1) 
Gorsline, Douglas, Farm Boy (2) 
Gregory, Lady, 11Spreading the News", Seven Short Plays (2) 
Gray, Elizabeth Janet, The Fair Adventure (l) 
Grey, Zane , The Young Pitcher (l) 
HarkiP~, Philip, Southpaw from~ Francisco (l) 
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Hathaway, Katherine Butler , The Litt.le Locksmith (1) 
Hawkins, John and Ward, Devil Qf! 1::!1§. Trail ( 2) 
Hayes, Florence, Skid (1) 
Henry 0., 11A Retrieved Reformation11 , Roads .2.£ Destiny (2) 
___ , "Lost on Dress Parade 11 , Four JJIIillion (2) 
Herbert, A. P., "The Perils of Politeness", Essays EL: Present-Day 
Authors (3) 
Hillyer, Laurie, Time Remembered (2) 
Hudson, Vl. H., The Crystal Age (3) 
___ , 
11The History of the Piebald Horse 11 , Tales of the Pampas (3) 
Johnson, Enid, Cowgirl Kate (2) 
Johnson, Owen, The Tennessee Shad, Little, Brown, The Varmint (2) 
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SUC~ZSTED EVALUATTVB ACTIVITIES 
Check lists which may be used for a parti al evaluation of an 
educational display or notebook, a panel discussion, an interview, 
oral communication, and written communication are included in the 
Suggested Evaluative Activities of the unit on Family Relations . 
SUGGESTED OBJECTIVE TEST ITEMS 
Place an "x" before the answer which best completes each of the 
following statements: 
1. General Zaroff 1 s 111~st Dangerous Game 11 tested his skill as a hunter 
as no other animal could because it had 
a . courage. 
...L b. reason • 
c . cunning. 
d. instinct ~ 
2. The General considered himself a highly civilized gentleman and 
sportsman, yet Rainsford considered him barbaric because 
a. he was Russian. 
b. he liked hunting. 
_]L c. he lacked true consideration of others . 
d. he lacked good manners. 
3. The character trait of the General th~t led to his defeat was his 
a. carelessness 
b. cowardness . 
c. sportsmanship. 
~ d. over-confidence. 
4. Mr. Whalen in "The Hero" showed his sense of good sportsmanship 
at the game by 
a . booing the center of Stone City when he was called out on 
fouls. 
b. punchli1g Guicio 1 s father in the stomach. 
c. being indignant that the newspaper gave odds against the 
local team. 
_e_ d. being proud of the team's record and hi s son ' s playing. 
5. Guido was put out of the game on personal fouls against Marvin 
because 
a . he was naturally clumsy and a poor player. 
~ b. Marvin deliberately made Guido f oul him. 
c. he tried to play a 11dirty11 game. 
d. the officials favored Stone City. 
6. Marvin 1 s attitude toward Guido when not on the basketball floor 
was one of 
a. contempt • 
...1L b. friendship. 
c . admiration. 
d. dislike . 
100 
7. Marvin and Guido were rivals on the basketball floor, and after 
the game Guido 
a. picked a fight with Marvin. 
b. declared that Marvin had played unfairly. 
-A- c . arranged for a date with Marvin's sister, Betty. 
d. went to a soda bar with Marvin. 
8. Marvin is seen as 11The Hero 11 through the eyes of 
~ a. his father. 
b. the people of Hilltovm. 
c. his sister, Betty. 
d. his girlfriend, Mary . 
9. Ma'mselle said Bridget Newcome ' s brow was 11The Shape of Candor" 
because Bridge prided herself in, always being 
...1L a . honest . 
b. satiric. 
c. tactful. 
d. ruthless. 
10. Bridge's sense of values had changed since the previous year be-
cause she had become interested in 
a . music . 
b. dancing. 
~ c. boys. 
d. French. 
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11. Bridge ' s candor did not extend to her parents as she felt that 
they 
a . were not interested in what she did. 
~ b. would not understand her problems. 
c. were too strict. 
d. would no longer be proud of her. 
12. ]then things went wrong or when she felt misunderstood, Bridge 
escaped her problems by 
a. concentrating on her school work. 
b. blaming others. 
c. ignoring the whole thing. 
~ d. daydreaming. 
13. Bridge learned the hard way that the best way to win friends is to 
a. follow the crowd. 
~ b. temper honesty with tact . 
c . be affected. 
d. be outspoken. 
14. Charity advised Bridge about the note from Andy by telling her to 
a. keep boys guessing. 
b . act dumb. 
_e_ c. use tact . 
d. tell the truth. 
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15. Bridge's question , "It is all very well to ignore the truth-but 
where do you.stop'?", can best be answered by saying, 
16. 
a . "Always say what you think." 
b. 11Get away with all you can. 11 
...1L c. "Consider the feelings of other people. 11 
d. "Protect your own interests." 
Looking back, Bridge decided that the I des of March 
..1L a • hadn't been so bad. 
b. had been the worst day in her life. 
c. had been fun. 
d. had been a long day. 
17. Ronald (All-American) left the Academy and enrolled in Lincoln 
High because he felt that Lincoln High would be 
a . an easier school • 
..1L b. a more democratic institution. 
c. a school more i nterested in athletics. 
d. a more modern institution. 
18. Unlike the Duke, Mr. Curry was not 
..1L a. a personality • 
b. a good principal. 
c. a man interested in athletics. 
d. a disciplinarian. 
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19. Ronald's respect for Mr . Curry increased because the principal 
a . called him by his first name. 
b. put him in the junior class. 
c. did not inspire awe • 
...2L d. did not mention Goldman 1 s injury. 
20. The students were not friendly toward Ronald because 
a . they disliked his sportsmanship. 
b. they felt him superior • 
...£.. c. they knew he was from the Academy. 
d. they thought him funny. 
21. Ronald ' s first day at Lincoln High made him feel 
a . disliked. 
b. superior. 
c . angry • 
...£,. d. lonesome. 
22. In "I Got a Name 11 , Alfred went into a tantrwn when Frankie called 
him Itzie because 
a . he was small. 
b. he had a bad disposition. 
c. he enjoyed getting Frankie i m trouble • 
...£.. d. he felt inferior to Frankie. 
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· 23. Itzie seemed to "carry a chip on his shoulder 11 because 
_!_ a. he wanted to belong to the gang. 
b. he was conceited. 
c . he was a little queer. 
d . he always had to be right. 
24. Itzie 11cooled off 11 when told he could fill in at punchball because 
a . he liked to play punchball. 
b. he thought he could show Frankie up. 
_£... c. he felt he could make a place for himself. 
d. he knew the boys needed his ball . 
25 . Frankie ' s being nice to his small brother seemed to depend upon 
whether 
a . he felt like it or not . 
b. his family made him include Itzie. 
_£... c. Itzie could be useful to him. 
d. the gang were around. 
26. Itzie ra~ away because 
~a. he was deeply hurt by Frankie's attitude . 
b . · he wanted people to worry about him. 
c. he wanted to be alone. 
d. he had made an error which lost the game . 
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27. Frankie didn't want to take Itzie to 1a.loney1 s because 
a. Itzie was a midget . 
b . he liked to annoy Itzie . 
X c . Frankie felt guilty about going himself . 
d. Itzie didn't play pool. 
28. Frankie was partly responsible for his o·wn injury when Itzie 
threw the rock at him because 
~ a . he had not considered Al 1 s feeli ngs . 
b. he had chased Al. 
c . he had lost his temper. 
d. he had dared Al to throw the rock. 
29. Frankie really began to admire his amall brother wh~ 
a. Itzie helped win the game. 
~ b. Itzie refused to apologize f or hitting him. 
c . the gang saw Itzie in a different light . 
d. Itzie got "what was coming to him" . 
30. Alfred no longer minded being called Itzie when he realized 
a . his brother was taking his part . 
b. the gang were afraid of him. 
c. he was not a midget . 
_1L d. he was part of the gang. 
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31. Part of the difficulties of the girl in 111 Q n ' t Breathe 11 spring 
from her 
a. asthma . 
b. inability to hurt othe rs . 
~ c. self-deception. 
d. desire to face reality. 
32. :Nhen a situation aecomes difficult the girl solves her problem by 
a . facing the consequences • 
...1L b. running away. 
c. telling the truth. 
d. accepting the advice of others . 
33 . The girl can best be described as being 
~ a . self-centered. 
b. thoughtful of others. 
c. popular with the opposite sex. 
d. untruthful. 
34. Ring Lardner reveals this girl's character to the reader through 
a. her letters to a friend . 
b. the eyes of her boyfriends . 
....A_ c . her diary • 
d. the eyes of Aunt Jule . 
107 
35. The aut hor's attitude tov1ard the girl i s one of 
a . sympathy. 
~b. ridicule . 
c . condemnation. 
d. misunderstanding. 
36. Most of the girl's troubles are caused by 
a . Aunt Jule. 
b. Gordon. 
c. fate. 
~ d. herself . 
37. She places the blame for her troubles on 
a. herself. 
b. fate . 
~ c. other people . 
d. Aunt Jule . 
38. Stephen, 11The Clodhopper", revealed an interesting aspect of 
his character in his feeling for his father . Stephen 
a . felt superior to him. 
~ b. felt pity for him. 
c . looked down on him for being uneducated. 
d. looked down on him for being unsuccessful. 
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39. The two girl s called Stephen a clodhopper at the dance because 
a . he couldn't dance . 
b. .he had bad manners . 
c . he was a farmer. 
_lL d. he was dressed queerly. 
40. Mattie asked Stephen to go to the dance because 
a. she lacked a sense of discrimination. 
b. she wanted a date. 
_1L c. she could see beneath his rough exterior . 
d. she believed she could change him. 
41. Mattie at sixteen knew what some peopl e never learn that 
-L a. the world must be taken pretty much as it i s . 
b. poor people have more character than the rich. 
c. manners are more important than character . 
d. going to school does not mak e a person educated. 
42. The saying which best fits the idea behind the story, "The 
Clodhopper", is 
_]f_ a. 11You can 1t judge a book by its cover''· 
b. 11All is not gold that glitters" . 
c. "All work and no play makes (Stephen) a dull boy11 • 
d. "Pride goeth before a fall 11 • 
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43. The thing that made Mattie proud of Stephen was his 
a . disregard for manners and clothes. 
b. ability to learn to dance easily • 
...1L c. sense of his own true w::>rth . 
d. obvious admiration of her. 
44. Stephen knew he wouldn't change places with Clifford Frye or 
any of his kind for anythu1g in the world because 
a. he was anti-social • 
...1L b. he already had the things that really mattered. 
c. he was deeply hurt by their superiority. 
d. he didn 1 t want to hurt his mother 1 s feelings . 
45. Going to high school was to Stephen 
a. a chance to postpone working as a farmhand. 
b. a means of becoming rich. 
c . a waste of time and energy • 
...1L d. a golden opportunity for a fuller life. 
46. Stephen was not understood by 
a . his mother. 
b. Mattie • 
...1L c . his father. 
d. Mike. 
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47. Stephen's decision not to return to dancing school indicated that 
a. he solved a difficult problem by running away. 
b. he did not really enjoy dancing. 
c. he was inherently unsocial . 
....1L d • he accepted what couldn 1t be changed and worked for future 
satisfactions . 
48. To be the sor t of a person he wanted to be , Stephen had to 
temporarily give up 
a. school. 
b. his father's respect for him. 
~ c . leisure time activities. 
d. his friends. 
49. The "Miracle in Louis i ana" was the founding of the first free 
public 
a . recreation center. 
_x_ b. co-educational Academy. 
c. high school for Negroes. 
d. Academy for boys. 
50. Marguerite wanted to be 
a. a boy. 
_£ b. an educated woman. 
c. a good wife . 
d. a school teacher. 
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51. A good conversation most closely resembles 
a . a monologue . 
b. gossip. 
..2L c • dialogue . 
d. a lecture. 
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